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Preface 
Weld County School District 6 (WCSD6), with a student population of 21,103, is located in in Greeley, 
Colorado and is made up of a rich mosaic of students from the United States as well as other parts of 
the world. The diverse languages, cultures and nationalities found within WCSD6 mean there are 
varying levels of academic and language proficiency. Many English Learners (ELs) arrive from informal 
academic settings and interrupted schooling experiences. They bring with them distinct cultural norms 
and varying ranges of skills. Their experiences often include traumatic family, personal challenges and 
poverty. Even with these challenges, English learners bring rich sets of experiences that are assets to 
themselves and the community. 
 
New instructional guidelines and mandates for English learners programming are coming from both the 
State of Colorado and federal levels, and there are heightened expectations to accelerate learning for 
English learners. In order to meet this challenge, WCSD6 has designed an English Language 
Development (ELD) Implementation Guide that includes: 

1. processes and strategies to help school administrators and teachers understand the academic 
and language needs of all students, 

2. delivery of integrated activities across all grade levels and content areas, and 
3. implementation steps to support and accelerate early transition into a mainstream classroom 

setting. 
 
More specifically, WCSD6’s ELD Plan: 

 demonstrates why it is critical to focus on English learners 

 helps educators gain knowledge about the English learners in WCSD6 
 explains the purpose, process, and expectations for helping educators support and meet the 

academic and language needs of the English learners 

 provides professional development on research-based instructional strategies and resources 
 presents models for embedding ELD strategies throughout the instructional day 

 integrates assessment and accountability in all content and grade levels 

 helps sustain a high level of parent engagement to increase student achievement 

  
The purpose of this ELD Plan is to provide the operational frameworks that WCSD6 and its schools will 
use to provide instruction and services to English learners and their families. The Plan was developed 
with input from teachers, parents, students, building and district leaders. External resources were also 
accessed, including the Colorado Department of Education, WestEd, the World-Class Instructional 
Design and Assessment Consortium (WIDA), and the University of Northern Colorado (UNC). ELD plans 
from other states and districts were also examined. The plan will be reviewed and updated regularly to 
ensure that it continues to be a meaningful and relevant resource document. 
For questions about this document, please contact the WCSD6 Learning Services Department at (970) 
348-6000. The plan is available online under the Parents & Students tab, which leads to the curriculum link 
on the Weld County School District 6 website, www.greeleyschools.org 

http://www.greeleyschools.org/
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Components of the English Language Development (ELD) Plan 
A high quality ELD plan must be comprehensive in nature and address all parts of the system. The 
following model depicts English learners at the center of the work, with various program components 
making up the plan. These components include policy and mandates, equity and culture, curriculum 
and instruction, assessment, and parent engagement. The WCSD6 ELD Plan is organized around 
English learners and these five program components. 

 
 
 
 
 
 
 
 

Equity & Culture Policy & Mandates 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Parent 
Engagement 

English 

Learners 

 
 
 
 

Assessment 

 
 
 
 
 
 
 
 
 
 
 

Curriculum and Instruction 
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Overview of ELD Plan Components 
 

1 English Learners: Who are the students? 
Section 1 provides a picture of the students enrolled in Weld County School District 6, including a 
comparison to other nearby districts. These data underscore the urgency in District 6 to better 
understand English Learners and their language, academic, and cultural needs in order to better 
serve 25% of the student population. 

 

2 Equity and Culture: Why is WCSD6 focusing on English Learners? 
In Section 2, the work of WCSD6 is captured in the response to current and proposed efforts to 
provide an equitable support system to all students given the multiple languages and cultures 
represented in WCSD6. 

 

3 Policies, Mandates and Procedures: What policies are in place to support the English Learner? 
Section 3 delineates policies and mandates that define the minimum requirements and 
accountability measures WCSD6 must fulfill in meeting the academic and language needs of English 
Learners. 

 

4 Assessment: How does WCSD6 assess the language and academic proficiency of English Learners? 
The assessments described in Section 4 measure the English Learners’ language and academic 
growth. They are used to identify areas of strength and challenges within the learning and 
teaching cycle and to adjust the instruction based on multiple sets of data‐related information. 

 
5 Curriculum and Instruction: What instructional practices does WCSD6 use to meet the needs of 

English Learners? 
In Section 5, an explanation of the connection between the WIDA Language Development 
Framework and the planning and delivery of instruction is provided. 

 
6 Parent Engagement and Interaction: How does WCSD6 partner with parents to maximize student 

learning? 
Information presented in Section 6, Parent Engagement and Interaction, describes the formation of 
partnerships among parents, families and the community to improve student learning. 

 

7 Resources 
Section 7 provides resources and additional information to support implementation of WCSD6 
English Language Development program. 

 Glossary 

 District Forms 

 References 
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Section 1. English Learners 

 

The Greeley‐Evans community, which is comprised of the cities of Greeley and Evans, is the largest 

community in Weld County, Colorado and is located in the north central part of the state. The two cities 

are situated adjacent to one another and have a combined population of 116,500. The surrounding 

areas are primarily agricultural usage with significant oil and gas activity. 

 

Exhibit 1.1 Map of Colorado 
The two cities are served by a single 

school district, Weld County School 

District 6 (WCSD6). According to the 

2014 October count WCSD6 enrollment 

was 21,103 students, with 4,840 of those 

students being English Learners (ELs). 

WCSD6 is comprised of 12 elementary 

schools, three of which are K-8 schools, 

four middle schools, and four high 

schools, one of which is an alternative 

school. Additionally, there are five 

charter schools (three K-12 and two K-8) 

and one K-12 on line school. 

Part 1.1 Demographics of Weld County School District 6 
With the exception of 2013, WCSD6 has experienced a slow but steady growth in the number of English 
learners over the past eight years. The percentage of English learners as represented by the total 
student population has remained consistently at or near 25%. The following table provides a 
demographic breakdown of WCSD6’s student population. 
 
Exhibit 1.2 Count and Percentage of WCSD6 Students in Demographic Categories (2008-2014) 

 2008 
October 

2009 
October 

2010 
October 

2011 
October 

2012 
October 

2013 
October 

2014 
October 

 # % # % # % # % # % # % # % 

Hispanic 9,866 52
% 

10,06
7 

52
% 

11,49
9 

58
% 

11,51
6 

58
% 

11,95
3 

59
% 

12,05
6 

59
% 

12,57
2 

60
% 

White 823 45
% 

8,659 45
% 

7,451 38
% 

7,279 37
% 

7,419 36
% 

7,272 36
% 

7,257 34
% 

Other 570 3% 718 4% 901 5% 1,045 5% 1,069 5% 1122 5% 1,274 6% 

Free/Re
d Lunch 

9,941 53
% 

10,97
5 

57
% 

11,79
8 

60
% 

11,71
4 

60
% 

12,32
8 

60
% 

13,23
4 

65
% 

13,12
6 

62
% 

EL 4,212 27
% 

4,696 24
% 

4,916 26
% 

5,155 26
% 

5,066 25
% 

4,985 24
% 

4,840 23
% 

Refugee 92 <1% 189 1% 332 2% 421 2% 433 2%   262 2% 

District 18,859 19,444 19,851 19,840 20,441 20,450 21,183 
 

Source: 2008-2014 WCSD6 October Count 
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Part 1.2 Home Languages Spoken by English Learners 
Information gathered from home language surveys conducted in 2013 revealed that there were 62 
primary home languages besides English spoken by students in WCSD6. Primary home languages are 
the languages spoken in the home. The most common primary home languages in use were English 
and Spanish. The languages of Somali, Karenni and Burmese represent the 3rd, 4th and 5th largest 
primary usages respectively, in WCSD6. 

 
Exhibit 1.3 Languages Spoken at Home by Percent of Students 

 
Source: 2014-2015 WCSD6 October Count 

 
 

Part 1.3 Countries of Birth 
Students in WCSD6 come from 49 different countries around the globe. While the vast majority of 
students were born in the United States, 707 students were born in Central and South America, 296 
in Asia, 208 in Europe, 199 in Africa and 35 in the Middle East. The following map shows the regions 
of birth for students enrolled in WCSD6 during the 2014-2015 school year. 

Languages Spoken at Home by Percent of Students

English Spanish

Somali Karenni

Burmese

65% 32%

0.9% 0.7%

0.5%



9  

Exhibit 1.4 Regions of Birth 

 
Source: 2014-2015 WCSD6 October Count 

 
Part 1.4 Demographics of WCSD6 and Surrounding Area 
The student population demographic of WCSD6 is unique in comparison with surrounding school 
districts. The table below demonstrates these differences. WCSD6 has a much larger percentage of 
English learners and students receiving free or reduced lunch, than other districts in the surrounding 
area. 
Approximately 91% of the EL population of WCSD6 receives free and reduced meals. 

 
Exhibit 1.5 Student Demographics of WCSD6 Comparison Data (2014-2015) 

Ethnicity 

WCSD6 
School 
District 

(without 
charters) 

WCSD6 
Charter 
Schools 

Poudre 
School 
District 

Windsor 
School 
District 

Eaton 
School 
District 

Thompson 
School 
District 

Hispanic 67% 38% 18% 15% 24% 20% 

White 27% 58% 74% 81% 73% 75% 

Other 7% 4% 8% 4% 3% 5% 

English 
learners 

27% 11% 7% 2% 7% 4% 

Free/Reduced 
Meals 

71% 35% 32% 18% 36% 26% 

 
Source: 2014-2015 WCSD6 October Count and CDE October Count of Neighboring Districts   
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Part 1.5 Reasons for English Learners Enrolling in WCSD6 
English learners’ families reside in the WCSD6 area for a variety of reasons. Families arrive as refugees 
who have fled hostile conditions in their home countries. Other families are considered migratory and 
work in agriculture related industries. Families also move to the area so that parents can attend the 
University of Northern Colorado (UNC). Still others have immigrated to the community as permanent 
residents. The table below describes these categories and the number and percentage of students. 
 

 
Exhibit 1.6 Reasons for EL Enrollment in WCSD6 
Reasons 
for 
Enrollment 

Definition Number and % of 
English learners 

Newcomer  A student who has been in the country less than one year 
and who tests at the entering or beginning English 
proficiency level. 

 

233 
4.5% 

Refugee  All newcomers are immigrants. 
 A student who has fled their country of origin and can 

demonstrate a well-founded fear of persecution because of 
race, religion, nationality, membership in a particular social 
group or political opinion. 

293 
5.6% 

Immigrant  All refugees are immigrants. 

 A student who migrates to another country to establish 
residence. 

 

300+ 

Migrant  Not all immigrants are refugees or newcomers. 
 A student whose family works or intended to work in an 

agriculturally related field within the last 36 months.  

354 
6.8% 

Non-
immigrant 

 A student born in the U.S. with a primary home language 
other than English. 

 A student whose family communicates primarily in 
a language other than English, i.e. Spanish. 

 Student usually develops social communicative skills in the 
family’s language, but not academic literacy and 
vocabulary in the English language. 

 Student might develop social communicative skills in English, 
but struggles to develop academic communication in 
English 

 Student usually combines English and the family language 
when speaking. This type of bilingualism is a natural 
process for his/her thinking and communication 

 Student usually considers him/herself American with ties to 
a non-American  culture 

3484 
67.6% 

Source: WCSD6 Definition of enrollment categories and 2014-2015 district enrollment data 
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Part 1.6 Language Acquisition 
 The Colorado Department of Education requires that school districts identify English learners by 

language proficiency levels.  T h i s  i s  a c h i e ve d  b y  m ea n s  o f  a n n u a l  a s se s s m e nt  u s i n g  
WIDA ACCESS, the English language proficiency assessment tool. This identification guides educators 
to target instruction that is tailored to meet the strengths and needs of students based upon their 
language levels. The three identifiers are Not English Proficient (NEP), Limited English Proficient (LEP), 
and Fluent English Proficient (FEP). The following table describes the language proficiency levels and 
the number and percentage of WCSD6 students in each category for the 2014-2015 school year. 
 
Exhibit 1.7 Language Proficiency Levels for District (2014-2015) 

Language Proficiency Descriptions Number and % of English learners 

Not English 
Proficient 
(NEP) 

(Emergent) Students who have no or very 
limited English proficiency. NEP is the acronym 
for Not English Proficient. 

 1332 Students 

 24.6% of English learners 

Limited 
English 
Proficient 
(LEP) 

(Intermediate) A term used to refer to a student 
with developing language understanding or use 
of written and spoken English; a learner who is 
still developing competency in using English. 
LEP is the acronym for Limited English 
Proficient. 

 2927 Students 

 57.8% of English learners 

Fluent 
English 
Proficient 
(FEP) 

(Fluent) A student who has moved through the 
Not English Proficient and Limited English 
Proficient stages and has reached a fluent level 
of English proficiency. Students classified as 
Fluent English Proficient can access the regular 
curriculum independently, but they may need 
some language support in tasks requiring high 
levels of academic vocabulary, reading and 
writing. FEP is the acronym for Fluent English 
Proficient. Fluent English Proficient students 
are exited from the English Language 
Development (ELD) program/service, but 
continue to be monitored. 

 581 Students 

 4.6% of English learners 

 
Source: 2015 CDE English Learners identification guidelines and 2014-2015 WCSD6 enrollment data
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Section 2. Equity and Culture 
Part 2.1 Mission, Vision and Core Beliefs 
In Weld County School District 6 (WCSD6) the mission, vision and core beliefs drive the work. A strong 
commitment to learning for all includes a focus on meeting the needs of our diverse student 
population. 
Mission 
Weld County School District 6 (WCSD6) provides a quality education for every learner within a system 
of high expectations and rigorous, focused instruction. 

 
Vision 
Every student a learner. Every student a graduate. All students a success! 

 
Core Beliefs 

 We prepare students for success in a constantly changing and diverse world. 

 We treat every one of our students, parents, staff and community members with dignity and 
respect. 

 We embrace the individual uniqueness of each student, parent, staff and community member 
as this diversity enriches the educational experience for all. 

 We pursue excellence and encourage creative and critical thinking skills. 

 We maintain a safe environment to enhance learning and teaching. 

 We welcome vigorous engagement by parents and the community in our schools and district. 

 
Part 2.2 Equity 
With equitable access to achievement as the goal, English learners data analyzed for the 2014-15 District 
Unified Improvement Plan (UIP) showed that across all measures for all academic assessments, there 
are large achievement gaps between English learners and their English-speaking counterparts. (See 
2014-2015 District Unified Improvement Plan for full data analysis.) Additionally, WCSD6 did not meet 
state expectations (AMAOs) in English language development and attainment 

 
Graduation Rates 
One area in which WCSD6 is making good progress is in improved graduation rates. Overall, WCSD6’s 
rate is higher than the state’s (80.0% vs. 76.9%). Over the last four years, WCSD6 has increased the 
graduation rate for students across all disaggregated subgroups, including a 23.1 percentage point 
increase for English learners. The table below demonstrates the growth achieved in this area. 
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Exhibit 2.1 Graduation Rate Comparisons: District vs. State (2010 to 2014) 
 

District 6 Colorado District 6 Colorado District 6 Colorado 

All Students Students with Disabilities Limited English Students 

2010 

64.2% 72.4% 43.6% 52.0% 47.9% 49.2% 

+13.6% +4.9% +14.0% +2.6% +17.8% +9.5% 

2014 

77.8% 77.3% 57.6% 54.6% 65.7% 58.7% 

Economic Disadvantaged Hispanic or Latino White 

2010 

57.2% 58.9% 54.1% 55.5% 80.6% 80.2% 

+14.5% +5.3% +20.0% +11.2% 3.3% +3.0% 

2014 

71.7% 64.2% 74.1% 66.7% 83.9% 83.2% 

 
Part 2.3 WCSD6 Improvement Efforts 
As WCSD6 is increasing its rate of graduation, including the rates for English Learners, the District 
recognizes that there is still work to be done in order to accelerate the English language development 
and academic achievement of English learners. WCSD6 has implemented a number of improvement 
efforts to ensure equity and cultural proficiency within WCSD6. These efforts are listed below and are 
discussed more fully in separate sections that follow. 

 2014-2015 District Improvement Plan 

 Equity Leadership Team 

 EL  access to Academic Programs and Co-Curricular Activities 

 Migrant Youth Advocate Program (MYAP) 

 Families in Transition Program (FIT) 

 Community Liaisons, Interpreters and Translators 

 
2014-2015 District Improvement Plan 
The following elements from the 2014-2015 District UIP define the issues, the priority, the root causes, 
and solutions. 

 
Issues 
Socioeconomically disadvantaged, minority and English Learner subgroups consistently perform 
below their non-subgroup peers in all content areas and show greater gaps between their 
actual growth (Median Growth Percentile) and the growth they need to make in order to 
become proficient or stay proficient (Median Adequate Growth Percentile). Of the three 
subgroups, English Learners perform the lowest and have the greatest differences 
betweenactual growth (Median Growth Percentile) and needed growth (Median Adequate 
Growth Percentile). 

 
Priority Performance Challenges 
Over the last seven years (2008-2014) English learners, including GT English learners, have 
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consistently performed below state and local expectations in achievement and growth in reading, 
math and writing, and English learners as a whole have not excelled in English language 
acquisition.  

 
           Major Improvement Strategies and Root Causes 

Major Improvement Strategy 1: Identify the policy and structural elements within the system 
that are barriers to all students’ learning including English Learners and design and implement 
an improvement plan to remove these barriers. Primary Actions: Develop a comprehensive 
ELD plan, develop and establish indicators of success, monitor student progress. (Root Cause: 
WCSD6 does not have a comprehensive and well-articulated system for identifying the needs, 
providing instruction and support, and monitoring the content language acquisition of English 
learners.) 

 
Major Improvement Strategy 2: Implement Tier 1 classroom practices to effectively support 
language and content acquisition for all students including English Learners in the classroom. 
Primary Actions: Provide professional development for all teachers on the use of effective ELD 
instructional strategies, provide coaching for the integration of these practices in every 
classroom, and monitor the implementation of effective ELD strategies in all classrooms. (Root 
Cause: Quality classroom instruction (Tier 1) instruction that supports English Learners is not 
consistently implemented across WCSD6.) 

 
Major Improvement Strategy 3: Implement a solid system of reading and math interventions 
for students who are not meeting grade level expectations, including English Learners. Primary 
Actions: Establish scheduling and monitoring and instructional practices at all levels for 
interventions, integrate effective ELD strategies into all intervention programs, and use 
disaggregated data to monitor progress of English Learners and adjust instruction as indicated. 
(Root Cause: Quality Tier 2 interventions supports for reading and math are not consistently in 
place or, if in place are not consistently implemented across WCSD6.) 

 
Major Improvement Strategy 4: Implement a robust data analysis process that allows teachers 
to use common assessment results to plan and deliver instruction. Primary Actions: Provide 
observation and coaching support for data teams, provide additional training for data teams 
and data team facilitators so that they can use disaggregated data to monitor progress of 
English Learners and adjust instruction as indicated. (Root Cause: Although WCSD6 has 
generated a plethora of data, there is a lack of consistent and effective processes and protocols 
for analyzing and responding to the data). 

 
Equity Leadership Team 
In addition to implementing the major improvement strategies above, WCSD6 has developed and 
established a committee to ensure that equitable practices are in place for all students and staff 
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members. The Equity Leadership Team’s charge is to increase knowledge and awareness of WCSD6 
cultural diversity, to enhance district employees’ cultural proficiency, and to promote practices among 
the staff members that are inclusive of all cultures. Some tasks that are targeted by this committee 
are: 

 Identifying conditions for learning that help students be successful. 

 Establishing norms and expectations related to a culturally responsive climate. 

 Identifying and evaluating policies and practices that impact students who are culturally and/or 
linguistically diverse. For example, a review of leadership opportunities for minority teachers 
and students might lead to the implementation of policies that incorporate such opportunities. 

 Developing an electronic dashboard that monitors the cultural and linguistic diversity of Weld 
County School District 6 students and their progress toward success using a variety of indicators 
including: academic achievement data; language acquisition data; number of advanced classes 
in which linguistically and culturally diverse students are enrolled; and graduation data. 

 Developing and delivering of a series of online and face-to-face professional development 
modules to improve the cultural proficiency of staff members. 

 Recommending strategies to increase the… 
o use of effective instructional strategies for English Learners. 
o number of teachers who are Culturally and Linguistically Diverse (CLD) certified. 
o percentage of highly qualified minority certified and classified employees. 
o percentage of minority teachers who participate in the Principal Leadership Cohort. 

 Celebrating and highlighting cultural events in WCSD6 and the community. 

 
EL access to Academic Programs and CoCurricular Activities 
WCSD6 strives to provide access to both rigorous academic programs and co-curricular activities and 
clubs. Some examples of academic and co-curricular programs are: 

 Advancement via Individual Determination (AVID) – a college readiness program that WCSD6 
has implemented at the secondary level. 

 Early College Academy- an opportunity for students to obtain a two-year associates degree 
from Aims Community College while simultaneously earning a high school diploma. 

 Career Pathways – provides each student with his/her own unique map leading toward career 
readiness. 

 International Baccalaureate (IB) – a program that encourages students across the world to 
become active, compassionate and lifelong learners. 

 Advanced Placement (AP) – offers students the opportunity to experience a learning 
environment of high expectations and rigorous, focused instruction that gives them an 
opportunity to gain college credit. 

 Gifted & Talented (GT) – provides academic support and enhancement across WCSD6 for 
students identified as advanced learners. 

 Summit After School Program 

 Academic tutoring 

 Academic clubs 

 Athletics  

 Drama/Theater 
 Social clubs 

 Environmental clubs 
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 No Place for Hate 

 El Teatro -  a high school student group that writes and performs productions centered around 
issues of immigration, learning English, and being unique. 

 League of United Latin American Citizens (LULAC) 

 Refugee Collaboration Forum 

 
Migrant Education Program 
The Migrant Education program (MEP) provides educational support services to students who have moved 
into the district within the past three years and whose parents work in a qualifying agricultural industry. 
The program is designed to mitigate educational barriers related to the high mobility of the migrant 
population. Specialized Migrant Education Graduate Advocates (MEGAs) work in the schools with migrant 
students and their families with the ultimate goal of increasing the number of migrant students who 
complete their education and graduate from high school. The District 6 MEP staff works closely with 
regional, state and federal MEP staff to ensure that services remain relevant and high-quality. 
Students in the MEP receive: 

 Connection to an advocate who helps them navigate their educational career 

 Academic support in the form of tutoring, mentoring and communication with other school staff 

members 

 Access to special migrant student programs, trainings and scholarship opportunities 

 Help applying to college, trade school or scholarship programs 

 School supplies as needed, and help with some school fees 

 Free breakfasts and lunches during the school year 

Families in the MEP receive: 

 Assistance communicating with their student’s school 

 Referrals to community resources for things like food, clothing, English as a Second Language and 

adult education classes, mental health services, and other social services as needed 

 Regular migrant parent meetings in the schools 

 
Families in Transition Program 

The Families in Transition Program is designed to remove barriers that inhibit a homeless student from 
attending and succeeding in their educational environment. WCSD6 partners with community agencies 
to provide necessary services that may not be readily available while a family is in a transitional living 
situation. Families and students may be referred to the program through a school contact, community 
agency, a family member, or friend. Intakes occur over the phone, in office, or at the student’s school. 
Once a family is determined to be eligible for services under the program, the services are available for 
the duration of the current school year. Services may include (but are not limited to) assistance with 
school selection, free school meals, school transportation (in certain situations), school clothes and/or 
uniforms, backpacks and/or school supplies, and community referrals. 
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Interpreters and Translators  
WCSD6 employs’ multi-lingual interpreters and translators that assist schools as needed. These 
interpreters attend school events, such as parent-teacher conferences, IEP meetings,  and school related  
events organized by community members. 



 

Section 3. Policies, Mandates and Procedures 
Federal and state policies set the parameters, the minimum requirements and the accountability 
measures for districts in order to fulfill the academic and language needs of English Learners. These 
policies provide guidance to WCSD6s in order to structure services and program implementation that 
supports English Learners. 

 
Part 3.1 Federal Policies 
The U.S. government sets policy for meeting the educational needs of all students attending public 
schools receiving federal funds. The state of Colorado receives funds from the federal government in 
the form of competitive and non-competitive federal grants, and through formula allocations. WCSD6 
receives state funds and complies with the following federal and state polices that directly impact EL 
academic achievement. 

 
Elementary and Secondary Education Act (ESEA), inclusive of No Child Left Behind (NCLB)      

America's schools are responsible for meeting the educational needs of an increasingly diverse student 

population, and ESEA programs must provide a wide range of resources and support to ensure that all 

students have the opportunity to succeed in college and in a career. ESEA includes programs that help 

schools meet the special educational needs of children working to learn the English language, students 
with disabilities, Native American students, homeless students, the children of migrant workers, and 
neglected or delinquent students. In addition, the federal government has a responsibility to provide 
assistance to certain high-need regions and areas, including rural districts and districts affected by 
federal property and activities. 

 
Office of Civil Rights (OCR) 
The mission of the Office for Civil Rights is to ensure equal access to education and to promote 
educational excellence throughout the nation through vigorous enforcement of civil rights. The OCR 
serves student populations facing discrimination and the advocates and institutions promoting 
systemic solutions to civil rights problems. An important responsibility is resolving complaints of 
discrimination. OCR also provides technical assistance to help institutions achieve voluntary 
compliance with the civil rights laws that OCR enforces. An important part of OCR's technical 
assistance is partnerships designed to develop creative approaches to preventing and addressing 
discrimination. More information about the OCR can be found at: 
http://www2.ed.gov/about/offices/list/ocr/index.html 

 
Federal Funding Sources 

Title III 

The program helps eligible institutions to become self-sufficient and expand their capacity to serve low-
income students by providing funds to improve and strengthen the academic quality, institutional 
management, and fiscal stability of eligible institutions. Funds may be used for student service 
programs designed to improve academic success, including innovative, customized, instruction courses 
designed to help retain students and move the students rapidly into core courses and through program 
completion, which may include remedial education and English language instruction. More 
information is available at the federal Department of Education website: 
http://www2.ed.gov/programs/iduestitle3a/index.html 

http://www2.ed.gov/about/offices/list/ocr/index.html
http://www2.ed.gov/programs/iduestitle3a/index.html
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Annual Measurement and Accountability Objective (AMAO) 
An AMAO is a performance objective, or target, that school districts receiving Title III sub-grants must 
meet each year. WCSD6 must use the funds to implement language instruction educational programs 
designed to help LEP students achieve the AMAO. Approaches and methodologies used must be based 
on scientifically based research. The State of Colorado measures district-wide language growth of 
English Learners through English language proficiency assessment results ACCESS). Districts are 
required to show adequate progress of their EL population on a yearly basis within these three areas: 
1) making progress toward attainment of English, 2) attaining English proficiency and 3) making 
adequate growth in reading, writing and math. More information is available at the Colorado 
Department of Education’s website: 
http://www.cde.state.co.us/fedprograms/tiii/amaos#sthash.pGNxknuO.dpuf 

 
Migrant Education Program (MEP) 
The MEP provides funds to establish or improve programs of education to ensure that children of 
migrant workers have access to and benefit from the same free, appropriate public education, including 
public preschool education, provided to other children. To achieve this purpose, MEP funds help state 
and local districts remove barriers to the school enrollment, attendance, and achievement of migrant 
children. More information can be found at: http://www2.ed.gov/programs/mep/index.html 

http://www.cde.state.co.us/fedprograms/tiii/amaos#sthash.pGNxknuO.dpuf
http://www2.ed.gov/programs/mep/index.html
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Part 3.2 State Policies 
The state requires districts to comply with the following policies in order to release the funds, 
mentioned above, provided by the federal government. 

 
Requirements to Serve English Learners 
The Colorado Department of Education has developed a Guidebook for Designing, Delivering, and 
Evaluating Services for English Learners that explains policy and practice for ELD services. In this 
resource, the state recognizes that to effectively meet the academic needs of English learners, a 
school's instructional program must be designed to provide both depth and adequate time for English 
language development.  Districts and schools must to decide which program best suits their student 
population. The development of WCSD6 English Language Development Implementation Guide 
supports this expectation from the state. Guidelines from the document include: 

o Assurances that English learners, including immigrant and refugee children and youth attain 
English proficiency, develop high levels of academic content knowledge, and meet state 
achievement standards. 

o Focus on the development of skills in the core academic subjects. Develop a high quality, 
standards based, language instruction program. 

o Focus on professional development that builds capacity to provide high quality instructional 
programs designed to prepare English learners with entry points to all instructional settings. 

o Promote parental and community participation in English language instruction educational 
programs. 

o Effectively monitor and document the improvement in English proficiency and core academic 
content knowledge of English Learners. 

o Create effective structures for measuring adequate yearly progress for English Learners. 
o Implement within the entire jurisdiction of a local education agency, programs for 

restructuring, reforming, and upgrading all relevant programs, activities and operations relating 
to language instruction educational programs and academic instruction. 

 

Highly Qualified Teachers with Culturally and Linguistically Diverse (CLD) Endorsement     

Students that are placed into an ELD program and English learners who are not making 

adequate growth, regardless of program placement, must receive their language instruction by 

means of highly qualified teachers who hold a Culturally Linguistically Diverse (CLD) 

Endorsement. These teachers need to demonstrate Professional (Content) competency by: 

o Having a valid Colorado teaching license 
o Completion of a state approved program,  
      OR 

               Documented evidence from an accepted, regionally accredited college or university  
               indicating completion of 24 semester hours of college level coursework that meets the  
               minimum requirement in each of the areas listed below.  This may include a maximum of six  
               semester hours of documented professional development of work experience.  
 Required Coursework 

 First and Second Language Acquisition (3 semester hours ) 

 Literacy Development for CLD Students (3 semester hours) 

 Knowledge of English and Linguistics (3 semester hours) 

 Assessment of Language Proficiency (3 semester hours) 

 Foundations in CLD Education (3 semester hours) 

 Teaching Strategies for CLD Learners (3 semester hours) 

 CLD Field Experience (3 semester hours) 
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 Knowledge of Other Languages (3 semester hours) 
 

English Language Proficiency Act (ELPA) 
House Bill 14-1298, passed in May 2014, repeals and re-enacts with amendments the English 
Language Proficiency Act (ELPA). The re-enacted ELPA provides three funding programs for Colorado 
districts with English learners including a newly created Excellence Award, supports professional 
development targeted at educators working with English learners, and supports evidence based ELPA 
programming.  

 
Part 3.3 District Policies 
WCSD6 complies with federal and state requirements to meet the needs of WCSD6’s English learners 
population through district practices. This section outlines the local policies and practices that have 
been put in place to support English learners. The following are district policies that guide the practices 
of the staff. 

 
Preparation for Postsecondary Opportunities 

Students are encouraged to plan for postsecondary opportunities so that they will be adequately 
prepared upon graduation from high school. Each student who enrolls in the sixth grade, on the 
day of enrollment, will be encouraged to register with the state, in order to receive the free online 
college planning and preparation resource, commonly referred to as “College In Colorado.” 

 
The Colorado Commission on Higher Education (CCHE) will provide information to the 
parents/guardians of eighth grade students concerning the admission requirements for 
institutions of higher education in Colorado. In addition, WCSD6 will make information available 
to these same parents/guardians the courses WCSD6 offers that meet the CCHE admission 
requirements. This information will be made available to parents/guardians prior to the student’s 
enrollment in his or her ninth grade course plan. 
 

Ensuring All Students Meet Standards: Policy IKE 
The Board recognizes that promotion, retention and acceleration of students can be used as 
opportunities to provide for the best educational interests of students. These terms shall be 
defined as follows: 
1. Acceleration: advancing a student more than one grade level 
2. Promotion: advancing a student annually from one grade level to another 
3. Retention: having a student remain at a grade level for a second year 

 
Acceleration and retention shall be used advisedly when special circumstances warrant. 
The Board believes that early identification of students who are not making adequate progress 
toward achieving standards and effective intervention are crucial. Teachers shall identify students 
early in the school year who are not making adequate progress toward achieving state and district 
academic standards and may choose to implement an individual learning plan for each such 
student.  
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The plan shall be developed by the student’s teacher and/or other appropriate school staff with 
input from the student’s parents/guardians. The student’s parents/guardians shall agree in writing 
to support the plan. Neglect by the parents/guardians with regard to participating in development 
of the plan or agreeing to support the plan shall not affect implementation of the plan. 
The plan shall address the specific learning needs of the student. Strategies designed to address 
those needs may include tutoring programs, after‐school programs, summer school programs,  and 
other proven strategies. Students with individual learning plans (IEPs) shall be reassessed in the 
content areas covered by the plan at a minimum of two times per year. 

Equal Educational Opportunities: Policy JB 
Every student of this school district shall have equal educational opportunities through programs 
offered in the school district regardless of race, color, ancestry, creed, sex, sexual orientation, 
religion, national origin, marital status, disability or need for special education services. 
This concept of equal educational opportunity shall guide the Board and staff in making decisions 
related to school district facilities, selection of educational materials, equipment, curriculum and 
regulations affecting students. WCSD6 shall make reasonable accommodations for students with 
identified physical and mental impairments that constitute disabilities, consistent with the 
requirements of federal and state laws and regulations. 

 
Parent Involvement in Education: Policy KB 

The Board of Education believes that the education of each student is a responsibility shared by the 
school as well as parents. The Board recognizes the need for a constructive partnership between 
WCSD6 and parents that provides for two way communication and fosters educational support for 
students and parents. In this policy, the word “parent” also includes guardians and other members 
of a student’s family involved in the student’s education. 

 
In keeping with these beliefs, it is the intention of WCSD6 to cultivate and support active parental 
involvement and to set and realize goals for parent supported student learning. To that end all 
district schools shall: 
1. Consult with and encourage parents to participate in school improvement planning and 

evaluation of progress through the school building level accountability committees and other 
parent groups. 

2. Provide opportunities for involvement in supporting student achievement in the school and at 
home. 

3. Inform parents of their students’ progress toward meeting state and district content standards, 
how students are assessed, and ways parents can support students’ progress in a format, and 
to the extent possible, in a language parents can understand. 

4. Communicate effective ways parents can help their children succeed in school. 
5. Inform parents of school choices within WCSD6, including but not limited to, information on 

open enrollment, choice programs and charter school options. 
6. Encourage formal organizations for parents at each school building as well as at WCSD6 level. 

The organizations shall receive information concerning district and school activities and shall 
have opportunities for input into district decisions as appropriate. 

 
The Board also recognizes the special importance of parental involvement to the success of its Title 
I, Migrant Education Program (MEP), and Limited English Proficiency (LEP) programs and directs the 
superintendent to ensure that WCSD6 and schools jointly develop with parents written parent 
involvement policies that meet the requirements of federal law. 

District Title 1 Parent Involvement: Policy KBA 
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Pursuant to federal law, WCSD6 and the parents of students participating in Title I district programs 
have jointly developed the following parent involvement policy. The policy shall be implemented 
by the superintendent or designee according to the timeline set forth in the policy and 
incorporated into WCSD6’s Title I plan. 
WCSD6 shall establish a Title I Parent Involvement Committee (Committee) to include parents, 
staff, and administrators representing schools receiving Title I funds. WCSD6 shall provide the 
coordination, technical assistance and other necessary support for the Committee. The Committee 
shall meet a minimum of three times per year to review the implementation of WCSD6 Title 1 plan 
and evaluate the implementation and success of WCSD6’s parent involvement policy (see policy 
KB) and use of parent involvement funds with particular attention to barriers to participation for 
parents who: 

o Are economically disadvantaged 
o Have disabilities 
o Have limited English proficiency 
o Have limited literacy 
o Are of any racial or ethnic minority 
o Are parents of migratory children o 
Are homeless 

 
WCSD6, with the assistance of parents, shall develop and implement a district professional 
development plan to enhance the skills of teachers, student services personnel, principals and 
other staff. WCSD6 shall provide information related to school and parent programs, meetings and 
other activities to parents in a format and, to the extent practicable, in a language the parents can 
understand. 

 
Limited English Proficient Parent Involvement 
WCSD6 shall provide notice to parents of students identified for participation in programs designed 
to help students acquire English proficiency within 30 days of the beginning of the school year or 
within two weeks of the time the student is so identified, if during the school year. Such notice 
shall include information concerning: 
1. How the student was identified as being in need of participating in a special program. 
2. How the student was assessed and the status of the student’s level of English proficiency and 

academic achievement. 
3. Methods of instruction used in the various programs available at the school. 
4. How the program will help the student learn English and meet age appropriate academic 

achievement standards. 
5. Exit requirements for the program and expected rate of transition. 
6. For students with disabilities, how the program meets the objectives of the student’s 

individualized education program. 
7. Information about parent/guardian rights, including: 

o Information about each program offered at the school 
o Option to decline enrollment in any of the available programs 
o Option to remove the student from a program at any time 
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To the extent possible, WCSD6 shall provide information (in a format and language that is 
understandable) that informs parents of programs to help students attain English proficiency, 
encourages parental involvement in student education and  participation in school decision making 
committees focused on improving academic achievement for English Learners. 

Migrant Parent Involvement 
WCSD6 shall establish a Parent Advisory Council (Council) for migratory education programs as a 
subcommittee of the Title I Parent/Guardian Involvement Committee. The Council shall include 
current or former migrant parents, staff and administrators from schools with a high migrant 
population. The focus of the Council shall be to ensure that: 

1. This policy is implemented to the extent possible for migrant families. 
2. Outreach activities for migrant families include information about other educational, 

health, nutritional and social services available in the community. 
 

Part 3.4 District Practices and Procedures 
English Learners Service Delivery 
All WCSD6 schools provide English Language Development instruction and support as required by 
state and federal mandates. ELD program courses are taught by teachers holding a Cultural and 
Linguistically Diverse endorsement. English Learners are immersed in regular instruction classes in 
what WCSD6 refers to as an All English Instruction Program and also receive direct instruction in 
English language acquisition. The program incorporates methods of instruction in English that 
includes strategies and scaffolds that enable access to the content area standards. Programming also 
includes content sheltered classes and Oral Language Development. 
Within this approach, WCSD6 has implemented several models to serve English learners. These are 
described in detail in the Curriculum and Instruction section of this document. The models are 
commonly referred to as the Pull- Out and Push- In approaches. The Pull-Out approach includes Oral 
Language Development Instruction, sheltered classes, and the Newcomer Program. The Push-In 
approach can include models of Co-Teaching. 
Identification of English Learners for ELD Program Options 
The following procedures are used to identify English Learners: 

1. All students complete the Home Language Survey (HLS) as they enroll into WCSD6. The purpose 
of the HLS is to identify the primary language(s) used in the home. 
o Students who transfer schools within WCSD6 are not required to complete a new HLS. 

All student records will be transferred to the new school. 
2. If there is a primary home language other than English indicated on the HLS, the CLD teacher of 

the school clarifies with the parent or guardian, whenever possible, that the indicated language 
is indeed the primary language and that is not used sporadically by other family members or 
visitors to the home. This can be accomplished via a phone interview. 

3. If the student’s primary language is ascertained to be other than English, the CLD teacher 
administers the W-APT (WIDA-ACCESS Placement Test). 

4. The results of the screener are used as part of a BOE to determine: Will the student require 
English Language Development (ELD) classes or does the student possess sufficient grade 
level academic English language to function without the ELD support classes? The decision 
should be based with a body of evidence (BOE) that includes: 

o Interview of student and/or family 
o Educational background as documented by transcripts, academic records, etc.  
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o Additional language acquisition assessment instruments 
5. Students who qualify for services should be classified as Not English Proficient (NEP) or 

Limited English Proficient (LEP). A student that scores a 5+ on the W-APT and is able to access 
the curriculum with minimal support should be classified as Primary Home Language Other 
Than English (PHLOTE). This student will not access the ELD classes as a means of support to 
develop language. 

6. When a student has been identified as an English Learner and classified as Not English Proficient 
or Limited English Proficient the CLD teacher at each school is responsible for sending a letter to 
the student’s family that explains the program placement. This letter also gives the parents or 
guardians the option of placing their student in the ELD classes or in a general education class 
without direct ELD support. 

7. Documentation requirements for school site and CLD Coordinators office: 

o The Home Language Survey – HLS 
o The W-APT score sheet on which the Not English Proficient or Limited English Proficient  

identification has been recorded by the teacher 
o A signed Parent Notification Letter. (If the letter is not returned to the school within 3 

business days the teacher will make a copy of the unsigned letter as record that it was 
mailed to address of record). 

o The original documents will be maintained in the student’s ELD purple folder which is 
located in the student’s cumulative file  

o A set of the copies will be sent via inter-office mail or e-mail to the CLD coordinator. 
8. The CLD coordinator’s office enters the EL data into Infinite Campus (IC). (School 

registrars should NOT enter or change any of the information in IC.) This data includes: 

o ELD Program placement 
o Not English Proficient, Limited English Proficient, Primary Home Language Other Than English 

identification 
o Primary home language (i.e. Spanish) 
o Parent Refusal 
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EL Identification Process for Schools to Meet State Identification Requirements 
The following chart delineates the steps that schools must follow to identify English learners.

 

 All students complete a Home Language Survey (HLS) during the school 
enrollment/registration process. ELD teacher reviews the information on 
HLS indicating the primary home language used in the home and 
conducts a family/student interview to confirm information. 
 

 

 If primary home language is 
English, no testing is 
required. Student does not 
receive ELD services. 

 If primary home language is 
other than English, CLD teacher 
administers the W-APT. Results 
inform the body of evidence 
(BOE) for placement into the 
ELD Program. 
Additional BOE: Interview,  
academic files, assessments, 
transcripts 

 

W-APT Results: 

1 = NEP 
2 = NEP 
3 = LEP 
4 = LEP 

If BOE supports the W-APT 
results then students are 
placed into ELD Program. 
They are classified as NEP or 
LEP 

5 = FEP 
6 = FEP 

If BOE supports the W-APT 
results then students are not 
placed into CLD Program. They 
are classified as PHLOTE. 

W-APT 
Guidelines and 
cut scores 
follow on the 
next page. 

 1. Send Letters to parents indicating program placement 
2. Make copies of all documents: HLS,W-APT, and parent letter 

a. Place original in purple folder/student cumulative file 
b. Send copies to the CLD Coordinator 

 

 
Source: 2015 CDE EL identification guidelines 
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W-APT Cut Scores for Non English Proficient (NEP) and Limited English Proficient (LEP) 
The following guidelines and cut scores have been determined for identification of a student as an EL 
using the state mandated placement test, WAPT. 

Kindergarten:  First Semester Speaking and 
Listening 

Kindergarten:  Second Semester Speaking, 
Listening, Reading, and Writing 

Scores from administration of only oral domains 
(listening and speaking) of Kindergarten W-APT 
  
Kindergarten: Second Semester Speaking, 
Listening, Reading, and Writing 
Scores from administration of only oral domains 
(listening and speaking) the Kindergarten W-‐‐
APT 
• NEP: 0 – 21 (total raw score of the 2 domains) 
• LEP: 22 – 28 (total raw score of the 2 domains) 
• May not be EL: 29+ (total raw score of the 2 
domains) 

Scores from administration of all four domains 
of 
the Kindergarten W-APT 

 NEP: 0 – 28 (total raw score of the 4 
domains) 

 LEP: 29 – 59 (total raw score of the 4 
domains) 

OR 
Not meeting minimum required score in any 
domain 

 Oral (Speaking/Listening < 29 
 Reading < 14 
 Writing < 17 

 May not be EL: 
 Oral: 29 or higher, and 
 Reading: 14 or higher, and 
 Writing: 17 or higher 

Always use a body of evidence, including other state assessments and district tests) when 
determining initial language proficiency classifications. 

Grade 1: First Semester Speaking, Listening, 
Reading, and Writing 

Grade 1: Second Semester Grades 2–12: First 
and Second Semester* Speaking, Listening, 
Reading, and Writing 

Scores from administration of all four domains 
of the Kindergarten W-APT 

 NEP:  0 – 28 (total raw score of the 4 
domains) 

 LEP:  29 – 59 (total raw score of the 4 
domains 

OR 
Not meeting minimum required score in any 
domain. 

• Oral (Speaking/Listening) < 29 
• Reading < 14 
• Writing < 17 

 May not be EL: 
• Oral: 29 or higher, and 
• Reading: 14 or higher, and 
• Writing: 17 or higher 

Scores from administration of all four domains 
of the appropriate grade level W-APT 
*Students entering Grades 3, 6, and 9 during 
the first semester take the W‐APT for the grade 
they have just completed (e.g. a first semester 
3 grader will take the 1‐2 grade test, a first 
semester 6 grader will take the  3-5 grade test, and a 
first semester 9th grader will take the  6-8 test). 
Students entering during second semester take the 
W-APT for their current grade level. 
 
Grade Level Adjusted Composite Score 

 NEP: < 3 
 LEP: 3.1 to < 4.9 

 May not be EL: 5 or higher, and 
score of 5 in each domain. 

 

Always use a body of evidence, including other state assessments and district tests) when 
determining initial language proficiency classifications. 

Source: Non English Proficient (NEP) and Limited English Proficient (LEP) Cut Scores for the W-APT. 

CDE guidelines effective June 1, 2014. 
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Re-designation and Exit Guidance 
Re-designation is a term that is used when a student’s English language proficiency level changes from 
Limited English Proficient (LEP) to Fluent English Proficient (FEP Monitor 1.) The review process should 
involve classroom staff, CLD staff, school specialists, and the student’s family in a collaborative decision 
making process.  The state mandated English language proficiency assessment ACCESS for ELLs is used 
to initiate a student’s re-designation from LEP to FEP Monitor Year 1.  When ACCESS for ELLs 
assessment data is not available local assessment data can be used to initiate the alternate re-
designation process.  A body of evidence (BOE) must be compiled in order to confirm the student’s 
proficiency in English and grade level reading, writing and other content area proficiency.  Exit is a term 
that is used student has been formally “exited” from the ELD program and is no longer in need of 
language support services. EOY reports should reflect programming from the 2015-2016 school year.  A 
student should only appear as Monitor Year 1 for the first time in the Student October Snapshot. 
 
Body of Evidence to Re-designate LEP to FEP 
Districts must develop a standardized process and criteria for further investigation and confirmation of a 
student’s ability to meet grade-level performance expectations.  Each piece of evidence must align to 
the Colorado English Language Proficiency (CELP) standards and Colorado Academic Standards (CAS.) A 
body of evidence should represent local data that is used to define academic growth and grade level 
proficiency as well as the student’s linguistic growth and English language proficiency. 

 
A body of evidence must include, at a minimum: 

 State mandate English language proficiency assessment (currently ACCESS for English language 

learners). 
 State mandated reading and writing assessments (currently CMAS and PARCC 2015-2016). 

 At least one piece of evidence to validate or invalidate state mandated assessment results for 
reading. 

 At least one piece of evidence to validate or invalidate state mandated assessment results for 
writing. 

 
English learners identified as LEP who score a 5+ composite and 4.5+ for Reading and Writing, as 
measured by ACCESS, are re-designated by the CLD Coordinators office. For all other students, to be 
considered for re-designation, the CLD teachers are required to complete the Re-designation Request 
form, including supporting BOE, which is sent to the Coordinators office for consideration.  

 
Re-designation for English learners with Significant Physical/Cognitive Disabilities 
Re-designation for English Learners who have significant physical and/or cognitive disabilities will be 
based upon a body of evidence (BOE) that includes the students’ ACCESS scores and progress towards 
IEP goals. The decision to re-designate should be team-based: support specialists, ESS teachers, CLD 
teachers, general education teachers and parents or guardians will be assembled as a committee to 
discuss possible re-designation.  
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Procedure for Re-designation 
Students are re-designated as they progressively increase English language proficiency as measured by 
WIDA ACCESS for ELLs.  

1. Student status codes will be changed at the district level for those students moving from 
LEP to FEP according to state guidelines for re-designation. These are: 

 5.0+ score for Reading and Writing 

 5.0+ composite score  
2. The CLD Coordinator will send a list of these re-designated students to the schools’ 

CLD teacher(s) and building administration. 
3. CLD teachers will review ACCESS results to consider transition for students who do not have 

a composite score of 5.0+, but have a BOE that would support transition.  

 School teams (ELD teacher, classroom teachers and principal designee) will 
study the student data and progress. If the Body of Evidence (BOE) supports re-
designation, the student will not need language support in a separate ELD class 
setting; however, he/she may need minimal support in content areas. 

4. CLD teachers will complete the Re-designation Form and send it to WCSD6’s 
CLD Coordinator. 

5. CLD district office staff will change the EL classification in Infinite Campus (IC). 
6. CLD teachers will continue monitoring re-designated students for two years. 

 During this monitor period teachers can recommend that a student be placed back 
in ELD classes based on the student’s BOE. 

 If the team decides that language support will be beneficial, identification back to LEP 
will to occur and the CLD teacher will contact WCSD6 CLD Coordinator to finalize 
changes in IC. 

 
Monitoring and Re-designation to Exit 
FEP Monitor Year 1 and Year 2 students must still receive appropriate language and academic supports, 
as needed.  Upon completion of two years of consecutive monitoring, a student may be eligible to be 
exited from the ELD program if they continue to demonstrate English language proficiency and grade 
level proficiency in reading, writing, and other content areas.  However, if a student is no longer 
demonstrating language and grade level proficiency, the district / school may decide that a student 
should be reclassified as LEP. 
 



31  

 

 
ELD Service Delivery 

Re-designation Procedure Chart for ELD Teachers and School Teams 
 
 
 
 
 

State 
Assessment 

Reading/ 
Writing scores 

= Proficient 
 
 
 

ACCESS 
Composite 

Literacy 
Scores = 5.0 

 
 
 
 
 

Body of Evidence 
(BOE) = Passing 
grades, teacher 

recommendation, 
adequate progress 

 
 
 
 
 
 
 
 
 

Monitor Year 1 

Body of Evidence 

State and 

Local Assessments 
 
 
 

Monitor Year 2 

Body of Evidence 

State and 

Local Assessments 

 
 
 
 

During the monitoring 

status years, if student 

needs additional language 

support, he/she can be re-

classified as LEP.  This will 

give him/her access to 

the ELD Program. 

 
 
 

After completion of Year 2, student is considered 

formally Exited from the ELD Program. Student is 

performing at grade level or above with minimal 

support. 
 
 

Source: 2013-2014 CDE EL Re-designation Guidelines 
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Section 4. Assessment 
A cyclical relationship exists between curriculum, instruction and assessment.  English learners are 
assessed using 3 types of assessments that identify English language proficiency levels, progress 
towards acquiring content area concepts and the demonstration of standards mastery. 

The Teaching/Learning Cycle 
 
 
 
 
 
 
 
 

Assessment 
 
 
 
 
 
 
 
 
 
 
 

Curriculum and 
Instruction Learning 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Part 4.1Types of Assessments 
Quality instruction for English learners begins assessment at the school site level. Screening assessment 
(WIDA APT) is used to help staff determine initial identification into the ELD program.  Formative 
assessments (WIDA MODEL, DIBELS, etc.) are used to monitor students’ progress towards learning goals 
and standard based outcomes.  Summative assessments (ACCESS for ELLS, PARCC, etc.) are final 
collection, analysis, and reporting of information about student achievement or program effectiveness 
at the end of a given time frame. 
For English learners, it is important to measure both their English language development as well as 
their mastery of content area language. The following chart clarifies the purposes of each type of 
assessment. 
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 Types and Purposes of Assessments 
 

 Screening and 
Placement Assessment 

Formative Assessment Summative Assessment 

Purpose To identify and place 
students into 
appropriate 

instructional programs 

To monitor learning along 
the way in order to 

determine next steps for 
instruction 

To measure learning at the 
end of a learning sequence 

to determine who has 
mastered the learning 

Questions 
Answered 

Which students need to 
receive specialized 

support for learning 
language and content? 

What has the student 
learned thus far? What still 

needs to be learned? 

What did the student learn 
to do or know now that 

the learning unit has 
ended? 

 
Part 4.2 Assessments Used Within the ELD Program 
Assessments within the ELD program include assessments related to English language proficiency and 
assessments related to content mastery. The following chart identifies the various assessments used 
within the ELD program. Each assessment is discussed in more detail within this section. 
 

 Screening and 
Placement Assessment 

Formative Assessment Summative Assessment 

English 
Language 
Acquisition 
Assessment 

W-APT 
WIDA ACCESS Placement 

Test 

WIDA MODEL 
(Measure of Developing 

English Language) 

Colorado ACCESS for ELLs 
(Assessing Comprehension 

and Communication in 
English State to State for 

English Language Learners 
Academic 
Content 
Mastery 
Assessment 

Placement tests 
associated with 

intervention programs 

 Writing Assessments 
– 1st ‐ 8th  grades, and 
high   school 

 Dynamic Indicators of 
Basic Early Literacy 
Skills (DIBELS) – 
elementary Level 

 Reading Common 
Assessments – 1st ‐ 8th 
grades and high 
school 

 Teaching Strategies 
Gold in kindergarten 

CMAS 
(Colorado Measures of 
Academic Success) ELA 

Math 

Source: 2013-2014 CDE Guidelines and WCSD6 Assessment Resource Book 
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Assessments of Language Acquisition 
WIDA-ACCESS Placement Test (W-APT)  
W-APT stands for the WIDA-ACCESS Placement Test.  It is an English language proficiency “screener” 
test given to incoming students who may be designated as English language learners.  It assists 
educators with programmatic placements decisions such as identification and placement of ELLs.  The 
W-APT is one component of WIDA’s comprehensive assessment system. 
W_APT test items are written from the model performance indicators of WIDA’s five English 
Language Proficiency (ELP) standards: 

 Social & Instructional Language 

 Language of Language Arts 

 Language of Mathematics 

 Language of Science 

 Language of Social Studies 
Test forms are divided into five grade-level clusters: 

 Kindergarten 

 Grades 1-2 

 Grades 3-5 

 Grades 6-8 

 Grades 9-12 
Each form of the test assesses the four language domains of Listening, Speaking, Reading and Writing. 
The W-APT is designed to be individually administered and adaptive, meaning that parts of the test 
may be discontinued as soon as the student reaches his or her performance “ceiling.” The W-APT was 
designed to be used as: 

 One of several criteria to determine eligibility for language support services 

 An indicator of a student’s language proficiency level (1through 6) on the WIDA continuum 

 An aid to determine appropriate levels and amounts of instructional services 
 

Assessing Comprehension and Communication in English State to State (Colorado ACCESS for ELLs)  
In 2015-2016 the WIDA Consortium will begin administration of the new, annual summative assessment, 
ACCESS for English learners 2.0. An online assessment will replace the current paper-based version of 
ACCESS for English learners for Grades 1-12, although a paper-based assessment will continue to be 
available according to each states guidelines for the new assessments. 
Like ACCESS for ELLs, the new assessment will allow educators, students, and families to monitor 
students’ progress in acquiring academic English in the domains of speaking, listening, reading and 
writing and will be aligned with the WIDA English Language Development (ELD) Standards. 
Purpose and Use of ACCESS for ELLs 2.0 

 Help students understand their current level of English language proficiency along the 
developmental continuum 

 Serve as one of multiple measures used to determine those students prepared to exit English 
language support programs 

 Provide teachers with information they can subsequently use to enhance  instruction and learning 
in programs for their English language learners 

 Provide districts with information that will help them evaluate their ESL program 

 Meet federal requirements, such as Annual Measureable Achievement Objectives 1 and 2, for the 
monitoring of ELLs progress toward English language proficiency 
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 Features 
As with ACCESS for ELLs, the tasks on the new summative assessment will attempt to replicate   the 
kinds of communicative situations (and the language needed to be processed or produced within 
them) that might be encountered in different school contexts.  Each assessment item and task will 
target at least one of the five WIDA ELD Standards: 

 Social and Instructional Language 

 Language of Language Arts 

 Language of Mathematics 

 Language of Science 

 Language of Social Studies 
 

  ACCESS for ELLs 2.0 will continue to assess each of the four language domains of Listening, Speaking, 
Reading, and Writing separately. 
 
Interpreting ACCESS scores 
An individual student’s results on the ACCESS for ELLs are reported in three ways: raw scores, scale 
scores, and English language proficiency (ELP) levels. Raw scores are converted to corresponding 
ACCESS for ELLs scale scores, which are interpreted and reported as language proficiency levels. Raw 
scores are reported for Comprehension, Speaking, and Writing. Scale scores and proficiency levels are 
reported for the four language domains (listening, speaking, reading, and writing) and four different 
combinations of language domains. These combinations include: oral language (listening and 
speaking), literacy (reading and writing), comprehension (listening and reading), and overall or 
composite score (a combination of all four language domains). 
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Appropriate and Inappropriate Uses of ACCESS Scores 
The following table summarizes the three types of scores available on ACCESS and includes guidelines 
for the appropriate uses of each type of score. 

Scores Information Provided and Suggested Uses Inappropriate/Incorrect Conclusion 
and Uses 

Raw Scores 

 Provides the number of items the 
student answered correctly out of 
the total number of items 

 Provides a glimpse into how a 
student performs by language 
domain by ELD Standard 

 Provides some information about 
where language instruction can 
improve 

 Only provided on the teacher report 

 Generalizations about student 
performance such as 
academic content knowledge 
or classroom achievement 

 Tracking student progress 
between school years 

 Comparing results with other 
students does not represent 
item difficulty levels 

Scale Scores 

 Provides a psychometrically 
derived score (accounting for all 
tier and grade level differences) for 
each language domain (Listening, 
Speaking, Reading, and Writing) 

 Scores are reflected in a scale 
from100 ‐ 600 

 Monitor student growth over 
time (within a language 
domain, using growth charts) 

 Provided on the Teacher & 
Student Roster Reports 

 Comparisons cannot be made 
across Listening, Speaking, 
Reading, and Writing domains 
only within domains 

Proficiency 
Level Scores 

 Provides a score in terms of the six 
WIDA language proficiency levels 

 Provides individual domain scores 
which can be used with the WIDA CAN 
DO Descriptors to get a realistic profile 
of the student’s English language 
performance 

 Inform targeted language instruction 
using the WIDA ELD Standards 

 Provides information to help determine 
program eligibility 

 Provided on the Parent/Guardian, 
Teacher and Student Roster Reports 

 
 Provide one source of data and 

should be used in conjunction 
with other data sources to 
making decisions about 
instruction, assessment and 
services for English Learners 

 To monitor growth over time, it 
is recommended to use scale 
scores and not the PL scores 

Source: WIDA Consortium: www.wida.us 
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Following is the WIDA Framework description of the type of scores used to interpret student progress 
within ACCESS. 

 
Raw Scores 
Raw scores indicate the actual number of items or tasks to which the student responded correctly out 
of the total number of items or tasks. Raw score data does not represent item difficulty levels and 
because the total number of items tested varies by standard and by test form they are a very rough 
indicator of a student’s performance in the different domains, providing some information about a 
student’s proficiency in individual standards, such as the Language of Mathematics. 

 
The reporting of raw scores differs slightly for each of the three types of response modes: 1) multiple 
choice (listening and reading); 2) orally constructed response (speaking); and 3) written constructed 
response (writing). Raw scores for listening and reading are combined for comprehension. For 
speaking, raw scores are reported by the number of tasks for which the student met or exceeded task 
expectations of a specific language proficiency level as defined by the speaking rubric. Similarly, raw 
scores for writing are reported by the number of points the student received for each of the three 
components of the writing rubric: linguistic complexity, vocabulary usage, and language control. 

 
Raw scores should be used with caution and are not appropriate to track students’ progress between 
school years or compare different students on different tiers or grade clusters of ACCESS for ELLs. For 
most interpretations of students’ performance, a teacher will want to work with the psychometrically 
derived scale scores that have been extensively validated. 

 
Scale Scores 
Scale scores allow raw scores across grades and tiers to be compared on a single vertical scale from 
kindergarten to grade 12. With the vertical scale, scale scores across grades can be compared to one 
another within (not across) a language domain (listening, speaking, reading, or writing). There is a 
separate scale for each domain; therefore, a scale score of 300 in Listening is not the same as 300 in 
speaking. 

 
The range of possible scale scores for the entire battery of ACCESS for ELLs forms, Kindergarten 
through grade-level cluster 9-12 is 100-600.  However, depending on the tier and grade level, each form 
has a different range of possible scale scores that fall within this 100‐600 range. For example, the 
kindergarten ACCESS for ELLs test form only has a possible scale score range of 100-400. Scaling makes 
it possible to see differences in difficulty as students move across tiers within a grade level cluster. 
Tier A, for example, contains easier items than Tier C. For example, a student who gets 10 items 
correct in listening on the Tier A form will receive a lower ACCESS for ELLs scale score in listening than 
a student who gets 10 items correct in listening on the Tier C form, to reflect the difficulty of the Tier 
C form. 

 
Scaling also makes it possible to see differences in difficulty as students move across grade-level clusters.  
This means that a student taking the grade-level cluster 3-5 reading test who gets 10 items correct on 
Tier B will receive a lower scale score than a student who gets 10 items correct on the grade cluster 6‐8 
Tier B reading test.  For example, the grade cluster 3-5 student would receive a scale score of 316 while 
the 6-8 student would score 341. 
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Proficiency Level Scores 
The proficiency level scores are interpretive scores.   That is, they are an interpretation of the scale 
scores.  They describe student performance in terms of the six WIDA language proficiency levels (1 - 
Entering, 2 - Emerging, 3 - Developing, 4 ‐ Expanding, 5 - Bridging, and 6 - Reaching). Proficiency level scores 
are presented as whole numbers followed by a decimal.   The whole number indicates the student’s 
language proficiency level as based on the WIDA ELD Standards. The decimal indicates the proportion 
within the proficiency level range that the student’s scale score represents, rounded to the nearest 
tenth.   Proficiency level scores do not represent interval data meaning that the value between intervals 
is not equally divided.   That is, the interval between corresponding scale scores for 2.2 to 3.2, for 
example, is not necessarily the same as between a 3.2 and a 4.2. 

 
The interpretation of scale scores to proficiency level (PL) scores is grade specific not grade-level cluster 
specific. For example, a reading scale score of 303 for a fifth grade student will be interpreted as PL 
2.0. The same scale score for a fourth grader will result in PL 2.4, and for a third grade student that 
scale score will result in PL 3.1. There is a separate scale for each domain; therefore, the same scale 
score in listening and reading will not become the same PL score. For example, for a sixth grade 
student in grade‐level cluster 6‐8, a scale score of 380 for listening becomes a PL score of 5.0, while a 
scale score of 380 for reading becomes a PL score of 5.9. Proficiency level scores for each of the four 
composite scores are derived from a combination of the scale scores, not the proficiency level scores 
(see section below for more information on composite scores). To figure the PL for a composite score, 
the scale scores of the relevant domains are multiplied by their percent of weighting, and then the 
scores are added together. Use the following equation to find the comprehension scale score to 
determine the PL for comprehension (70% reading plus 30% listening). It is from this score that the 
comprehension PL is determined: (reading scale score x .7) + (listening scale score x .3) = 
comprehension scale score. 

 
The PL scores in the four language domains (listening, speaking, reading and writing) and combinations 
of domains offer a profile of student performance. This information, along with WIDA’s CAN DO 
Descriptors helps determine the most appropriate instructional strategies for English Learners. 

 
Key Points on Proficiency Level (PL) scores: 

 They are interpretations of grade level specific (not grade level cluster) scale scores. 

 The interpretation of scale scores to PL scores is domain specific. 

 They describe student performance based on WIDA’s six ELP levels. 

 The Literacy, Oral, Comprehension, and Overall (or Composite) PLs are derived from the scale 
scores for the domains, not the PL scores. 

 To monitor growth over time, it is recommended to use scale scores and not the PL scores. 
 

WIDA MODEL (Formative) 
The WIDA MODEL (Measure of Developing English Language) is a series of English language proficiency 
assessments for kindergarten through grade 12. WCSD6 administers parts of the WIDA MODEL at the 
elementary level. The speaking and listening sections are administered to students who are identified 
as Not-English Proficient (NEP), in order to monitor their language acquisition progress. Results of the 
assessment are used to guide the Oral Language Development instructional block and to indicate the 
need for interventions for students who are not making adequate progress towards language 
acquisition. 
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The results of this assessment are part of the adequate growth calculation that determines the need 
for interventions for students not making adequate growth. The MODEL can be used by educators as 
an identification/placement assessment for newly enrolled English Learners or as an interim progress 
monitoring assessment. WIDA MODEL yields valid and reliable results that are provided as scale scores 
and English language proficiency levels. The proficiency levels (1-6) resulting from the WIDA MODEL are 
directly related to the WIDA English Language Development (ELD) Standards. Another useful resource 
for teachers is WIDA's grade-level cluster CAN DO Descriptors. This publication provides examples of 
what English Learners can be expected to do in each of the four domains at each of the five proficiency 
levels defined in the WIDA ELD Standards. To interpret students' results on the WIDA MODEL, refer to 
the WIDA ELD Standards and/or CAN DO Descriptors at www.wida.us. 
 
The WIDA English Language Development (ELD) Standards represent the social, instructional, and 
academic language that students need to engage with peers, educators, and the curriculum in schools. 
A more comprehensive description on how the ELD standards are utilized within the WIDA Framework 
is in the Instruction section of this guide. 
 
Assessments of Academic Content 
Partnership for Assessment of Readiness for College and Careers (PARCC) (Summative) 
Weld County School District 6 relies upon PARCC data to accurately reflect students’ academic progress.   
There is a direct correlation between the ACCESS test that is based u p o n  the WIDA ELD standards 
that measures language development and the PARCC test that measures content knowledge and 
skills.   The WIDA framework indicates that, as a general rule, students should re-designated into the 
FEP status when  they have attained a Composite Literacy score of 5+ as measured by the ACCESS 
assessment and achieve proficient o r  h i g h e r  as measured by PARCC reading and writing 
assessments.  
 
District Assessments (Formative) 
Weld County School District 6 utilizes common assessments to further monitor student growth. A 
listing of assessments can be found in the Weld County School District 6 Assessment Resource Book. 
Some assessments used to monitor English Learners academic mastery are the following: 

 WIDA MODEL 
 Phonics Benchmarks 1-5 

 Assessing Math Concepts 1-5 

 Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 

 ELA Common Assessments 1-12 

 Teaching Strategies Gold  

 Formative program specific assessments that measure language development are the following: 

 Curricular text unit assessments from: 
o Inside USA  at the middle school level measures NEP students 
o Inside at the middle school level measures LEP students 
o Edge at the high school level measures NEP and LEP students 

 
  

http://www.wida.us/
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Assessment of Adequate Growth in English Language and Literacy 
Specifically identifying English learners who are not making adequate English language/literacy growth is 
a component of  the Response to Intervention (RtI) process that is implemented for all students. This 
process, carried out by collaborative teams of teachers and school leaders, identifies which students 
have not made adequate English language and literacy progress and determines the adjustments in 
instruction and services that will be made to accelerate their progress. 
 
Elementary: Measuring Adequate English Language and Literacy Growth 
The following assessments are used at the elementary level to determine adequate growth in 

English language and literacy. 

 

Oral 
NEP students 

Reading 
NEP and LEP 

Writing 
LEP and FEP 

Comprehension* 
LEP and FEP 

 WIDA Model  DIBELS Individual 
Measures 

 WIDA Model  Kindergarten – Reading 
Strategies GOLD, RMSE, 
or Wonders Assessment 

 1st - 6th grades DIBELS 
Composite  Score 
2nd – 5th grades ELA Common 
Assessment 
 

Assessment Resource Book 

 
Elementary Guidelines for Determining Adequate Growth 

 Adequate growth is measured at the end of each quarter throughout the year using 
the Adequate Growth Chart. 

 Each school submits an EL roster “watch list” identifying the students who did not 
make adequate growth. The list is sent to WCSD6 CLD Coordinator for monitoring. 

 English learners who do not show adequate growth receive an additional block of instructional 
time with a highly qualified CLD teacher for targeted instruction. Growth plans are developed 
for each student, which document instructional interventions and instructional changes. 

 Grade level teams and school administration monitor these students every three weeks 
and record additional changes to the plan. 

 At each nine-week checkpoint, data teams meet to examine progress based on Adequate 
Growth Chart cut scores. 
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2015-2016 Adequate Growth Data Collection and Schedule Due Dates  
 

    Due Dates 

 
Responsibilities 

Data Entry Responsibility 

 Classroom teachers are responsible for DIBELS data entry 

 ELD Teachers are responsible for creating the WIDA MODEL 
rosters 

 Principal and/or Assistant Principal is responsible for verifying 
all data is entered by due date 

Adequate Growth Roster  
Responsibility 

 ELD Department is responsible for compiling data, creating 
Adequate Growth Rosters and sending these to administrators 
and ELD teachers.  These rosters are used to create the 
Targeted Instruction Schedules 

 ELD teacher and/or administrator is responsible for verifying 
the data and for communicating with ELD Department if any 
corrections need to be made 

Targeted Instruction Schedule 
Responsibility 

 ELD teacher and/or administrator is responsible for creating 
the Targeted Instruction schedule for students not making 
adequate growth. The schedules should be made on the 
district’s schedule template 

WIDA MODEL Writing Section Administration 

 ELD Teachers are responsible for administering the WIDA MODEL Writing Test for LEP and FEP 
students 

 1st Quarter/Period – Use 1st set of prompts (Part A and Part B if applicable) 

 2nd Quarter/Period – Use 2nd prompts (Part A and Part B if applicable) 

 4th Quarter/Period – Use 1st set of prompts (Part A and Part B if applicable) 

 Follow the administration manual instructions for administering and grading the test 

 Value of + in the administration manual = .5 (i.e. 2+ = 2.5) 

 Use the spreadsheet that ELD Coordinator provides to record each student’s score 
 

English Language and Literacy Adequate Growth for English Learners 

Weld County District 6 measures the adequate growth of English Learners based on the WIDA MODEL 
assessment, which measures the student English language development, and the DIBELS district 
assessment, which measures reading development. Students must score within the target ranges listed 
below to make adequate growth (AG) targets.  Students who meet AG are placed in the regular 
Classroom Instruction - CI.  Students who are not making adequate growth must be placed in the school’s 
Targeted Instruction for English Learners -TIEL (Formerly known as ELLTI).  

Quarter Data Entry Adequate Growth Rosters Schedule 

 

All data needs to be 
entered into the 

appropriate site by 4:00 
p.m. 

Rosters will be sent to 
administrators and ELA 
teachers by 4:00 p.m. 

Adequate Growth 
Schedules are due by 4:00 

p.m. 

1st October 15, 2015 October 23, 2015 October 30, 2015 

2nd December 17, 2015 January 8, 2016 January 15, 2016 

3rd  February 19, 2016 February 26, 2016 March 4, 2016 

4th  May 13, 2016 May 18, 2016 May 20, 2016 
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 Not English Proficient (NEP) 

Period 

Data Entry 
by Schools 
(including 
the WIDA 
MODEL) 

District 
Pull Data 

Rosters 
sent to 
Schools 

Schedules 
due to 
District 

Oral 
Language 
Measure 

Early Reading Measure 

WIDA MODEL 
Speaking/ 
Listening 

sections only 

DIBELS 

Grad
e 

Leve
l 

Measure 
(Chose 1) 

Cut 
Score 

1 October 15 
October 

20 
October 

23 
October 30 

Oral Language 

Proficiency 

Level 1.0 

K  FSF PM 10+ 

1-5 
*FSF PM 10+ 

OR *PSF PM 10+ 

2 
December 

17 
January 5 January 8 January 15 

Oral Language 

Proficiency 

Level 1.5 

K 
K - FSF 

Benchmark 
10+ 

1 –5 
*FSF PM 20+ 

OR *PSF PM 10+ 

3 February 19 
February 

23 
February 

26 
March 4 

Not 

administered 

this quarter 

K PSF PM 12+ 

1 -5  *PSF PM 12+ 

4 May 13 May 16 May 18 May 20 

Oral Language 

Proficiency 

Level 2.0 

K 
PSF 

Benchmark 
25+ 

1 -5  *PSF PM 25+ 

           *Off-level progress monitoring 
 
 
Limited English Proficient (LEP) 

P
e
r
i
o
d 

Data 
Entry 

by 
School 
Includi

ng 
MODE

L 
Writin

g 

D
istrict P

u
ll D

ata 

Roste
rs 

sent 
to 

schoo
ls 

Sched
ule    

due to 
Distric

t 

WIDA MODEL 
WRITING portion 

only 
DIBELS 

Student
s scoring   
3.0 - 3.9  

on 
WIDA 

ACCESS 
OVERAL

L 

Student
s scoring   
4.0 - 4.9  

on 
WIDA  

ACCESS 
OVERAL

L 

Measure 
for 

Students 
scoring 3.0-

3.9 on 
WIDA 

ACCESS 
OVERALL 

Cut 
Scor

e 

Measure for 
Students 

scoring 4.0- 
4.9 on WIDA 

ACCESS 
OVERALL 

Cut 
Scor

e 

1 

O
cto

b
er   1

5
 

O
cto

b
er 2

0
 

O
cto

b
er 2

3
 

 

O
cto

b
er  3

0
 

Writing 

Languag

e 

Proficie

ncy 

Level 2+ 

(Conside

red 2.5 

Writing 

Languag

e 

Proficie

ncy 

Level 3.0 

K - FSF 
Progress 

Monitoring 
10+ 

K - FSF 
Progress 

Monitoring 
10+ 

1 -  NWF 
CLS 

Progressing 
Monitoring 

18+ 
1 -  NWF CLS 
Progressing 
Monitoring 

18+ 

2 – 5 DORF 
Appropriate 

With
in or 

2 – 5 DORF 
Appropriate 

With
in or 
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for data 

purpose

s) 

Progress 
Monitoring 

measure 
(may be off-
level – Up 
to 2 years 

below 
grade level) 

abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

Progress 
Monitoring 

measure 
(may be off-
level – Up to 
1  year below 
grade level) 

abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

LEP Continued 

P
e
r
i
o
d 

Data 
Entry 

by 
School 
Includi

ng 
MODE

L 
Writin

g 

D
istrict P

u
ll D

ata 

Roste
rs 

sent 
to 

schoo
ls 

Sched
ule    

due to 
Distric

t 

WIDA MODEL 
Writing Portion 

Only 
 

Based on the WIDA 
ACCESS OVERALL 

Score 

DIBELS 
 

Measure 
for 

Students 
scoring 3.0-

3.9 on 
WIDA 

ACCESS 
OVERALL 

Cut 
Scor

e 

Measure for 
Students 

scoring 4.0- 
4.9 on WIDA 

ACCESS 
OVERALL 

Cut 
Scor

e 

2 
D

ecem
b

er 17
 

Jan
u

ary 5
 

Jan
u

ary 8 
 

Jan
u

ary  1
5

 

Writing 

Languag

e 

Proficie

ncy 

Level 3.0 

Writing 

Languag

e 

Proficie

ncy 

Level 3.0 

Writing 

Languag

e 

Proficie

ncy 

Level 3+ 

(Conside

red 3.5 

for data 

purpose

s) 

Writing 

Languag

e 

Proficie

ncy 

Level 3+ 

(Conside

red 3.5 

for data 

purpose

s) 

K – FSF 
Benchmark 

20+ 
K – FSF 

Benchmark 
20+ 

1 – NWF CLS 
Benchmark 

27+ 
1 – NWF CLS 
Benchmark 

27+ 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up 
to 2 years 

below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up to 
1  year below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

3 

Feb
ru

a

ry 

1
9 

Feb
ru

a

ry 
2

3 

Feb
ru

a
ry 

2
6  

M
a

rch
 

4
  Not 

administ
Not 

administ
K – PSF 

Progress 
17+ 

K – PSF 
Progress 

17+ 
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ered this 
quarter 

Not 
administ
ered this 
quarter 

ered this 
quarter 

Not 
administ
ered this 
quarter 

Monitoring Monitoring 

1 – NWF 
WWR 

Progress 
Monitoring 

3+ 

1 – NWF 
WWR 

Progress 
Monitoring 

3+ 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up 
to 2 years 

below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up to 
1  year below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

4 

M
ay 1

3
 

 

M
ay 1

6
 

M
ay 1

8
 

M
ay 2

0 

 

Writing 
Languag

e 
Proficie

ncy 
Level 3+ 
(Conside
red 3.5 
for data 
purpose

s) 
Writing 
Languag

e 
Proficie

ncy 
Level 3+ 
(Conside
red 3.5 
for data 
purpose

s) 

Writing 
Languag

e 
Proficie

ncy 
Level 4.0 
Writing 
Languag

e 
Proficie

ncy 
Level 4.0 

K – PSF 
Benchmark 

25+ 
K – PSF 

Benchmark 
25+ 

1 – DORF 
Benchmark 

16+ 
1 – DORF 

Benchmark 
16+ 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up 
to 2 years 

below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

2 – 5 DORF 
Appropriate 

Progress 
Monitoring 

measure 
(may be off-
level – Up to 
1  year below 
grade level) 

With
in or 
abov
e the 
wed
ge 
Y 

(1&2
) 

N(3
&4) 

 
Fluent English Proficient (FEP) 

Period 

Data 
Entry by 
Schools 

(including 
the WIDA 
MODEL) 

District 
Pull 
Data 

Rosters 
sent to 
Schools 

Schedules 
due to 
District 

Monitored 
Year 1 

Students 
scoring 5.0 -

6.0 in 
ACCESS 

OVERALL 

Monitored 
Year 2 

Students 
scoring 5.0 -

6.0 in 
ACCESS 

OVERALL 

DIBELS 
For All FEP Students 

Levels 5 -6 
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WIDA 
MODEL 
Writing  

section only 

WIDA 
MODEL 
Writing  

section only 

Measure 
Cut 

Score 

1 
October   

15 
October  

20 
October  

23 
October  

30 

Writing 
Language 

Proficiency 
Level 

(Considered 
3.5 for data 
purposes) 

Writing 
Language 

Proficiency 
Level 4.0 

 

K - FSF 
Progress 

Monitoring 
20+ 

1 -  NWF CLS 
Progressing 
Monitoring 

27+ 

2 – 5 
Appropriate 

On Grade 
Level 

Progress 
Monitoring 

measure 

Within 
or 

above 
the 

wedge 
Y (1&2) 
N(3&4) 

2 
December 

17 
January     

5 
January     

8 
January    

15 

Writing 
Language 

Proficiency 
Level 4.0 

 

Writing 
Language 

Proficiency 
Level 4+ 

(Considered 
4.5 for data 
purposes) 

K – FSF 
Benchmark 

30+ 

1 – NWF CLS 
Benchmark 

43+ 

2 – 5 
Appropriate 

On Grade 
Level 

Progress 
Monitoring 

measure 

Within 
or 

above 
the 

wedge 
Y (1&2) 
N(3&4) 

3 
February 

19 
February 

23 
February 

27 
March 

4 

Not 
administered 
this quarter 

Not 
administered 
this quarter 

K – PSF 
Progress 

Monitoring 
25+ 

1 – NWF 
WWR 

Progress 
Monitoring 

3+ 

2 – 5 
Appropriate 

On Grade 
Level 

Progress 
Monitoring 

measure 

Within 
or 

above 
the 

wedge 
Y (1&2) 
N(3&4) 

4 
May 
13 

May 
 16 

May 
18 

May 
20 

Writing 
Language 

Proficiency 
Level 4+ 

(Considered 

Writing 
Language 

Proficiency 
Level 5.0 

K – PSF 
Benchmark 

40+ 

1 – DORF 
Benchmark 

32+ 

2 – 5 Within 
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4.5 for data 
purposes) 

Appropriate 
On Grade 

Level 
Progress 

Monitoring 
measure 

or 
above 

the 
wedge 
Y (1&2) 
N(3&4) 



 

Secondary: Measuring Adequate English Language and Literacy Growth 
WCSD6 has established different measures of assessing English learners at the 
secondary level. The following chart indicates the different measures that are used to 
assess English Learners at the secondary level. 

 
Secondary Level Assessments Used to Determine Adequate Growth 

Oral 
NEP 

Reading 
LEP and FEP 

Writing 
LEP and FEP 

Comprehension* 
LEP and FEP 

 WIDA Model  Common Unit 
Assessments 

 ELA Common 
Assessments 

 Common Unit 
Assessments 

 ELA Common 
Assessments 

Source: 2014 WCSD6 Assessment Resource Book 
 
 

Instructional Considerations 
If an English learners is not making adequate language/literacy growth, the second 
step is to tailor an individual instructional approach based on the students’ needs. A 
general rule is to make accommodations by increasing and decreasing certain 
activities throughout their academic schedules. Teachers need to increase the use of 
time and instructional strategies that promote reading fluency and comprehension, 
critical thinking, and English vocabulary acquisition to attain linguistic and academic 
proficiency. The following chart delineates the accommodations that school teams 
and teachers should increase or decrease in order to teach essential learning skills. 

 
Instructional Considerations 

Increase Decrease 
Teach for Essential Learning 
Skills 

 Time and practice 

 Examples 

 Repetition of 
concepts 

 Student engagement 

 Progress monitoring 

 Feedback 

 Student to students 
interactions 

 Content related talk 

 Use of academic 
English 

 

 Number of students in 
instructional group 

 Number of concepts 
taught at one time 

 Number of steps and 
processes 

 Linguistic complexity 

• Mastery of essential 
skills in English 

• Oral fluency 
• Organization 

• Thinking skills 

• Academic vocabulary 
• Reading 
• Writing Comprehension 

Source: 2013-2014 West Ed QTEL and SIOP frameworks 

 
  



 

Service Delivery for Elementary English Learners Not Making Adequate Growth 
English Learners who do not show adequate growth receive additional program 
support. In addition to the 90-minute reading/writing block, students not making 
adequate growth receive an extra 40 minutes of targeted instruction. The following 
allotted times have been designated to instruct English Learners: NEP students receive 
a 60 minute block of Oral Language Development and writing support from a highly 
qualified CLD endorsed teacher. This instruction is during the writing block. 
o NEP students not making adequate growth receive 40 minutes daily of targeted 

instruction in addition to the literacy block with a highly qualified CLD endorsed 
teacher. This instruction is during targeted instruction time and not during content 
instruction. These students are supported by regular progress monitoring checks 
every three weeks. Data meetings every three weeks monitor student progress 
wherein team members identify additional structures and curriculum/instructional 
tools to increase the achievement of each NEP student not making adequate 
growth. 

o LEP students receive 150 minutes of reading and writing instruction during the 
literacy block as well as targeted instruction based upon individual student 
needs. 

o LEP students who are identified as not making adequate growth receive 40 
minutes of daily, targeted instruction in addition to the literacy block with a highly 
qualified CLD teacher. This daily instruction occurs during the targeted instruction 
time and not during content area instruction. 
These students are supported by regular progress monitoring checks every three 
weeks. Data meetings every three weeks monitor student progress wherein team 
members identify additional structures and curriculum/instructional tools to increase 
the achievement of each NEP student not making adequate growth. 

o FEP students who have exited the program are monitored and provided additional 
intervention to support their reading and writing development, as well as a focus 
on academic vocabulary to support their continued growth during targeted 
instruction. 

 
Service Delivery for Secondary English Learners Not Making Adequate Growth 
Based upon the individual English learner’s progress, schools apply the RtI process to 
implement Tier 1 instructional strategies or Tier 2 interventions. When necessary, 
Tier 3 interventions are implemented. For example, NEP students may benefit from 
core replacement courses designed specifically to teach early literacy skills. The 
following section, Section 5: Curriculum and Instruction, provides more detailed 
information. 
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Section 5. Curriculum and Instruction 
Part 5.1 Instructional Framework 
The progress towards second language acquisition generally follows a sequential path that is 
dependent upon certain factors. The speed and ease of developing a second language can vary due 
to a student’s cognitive abilities, native language proficiency, knowledge of content area vocabulary, 
and the affective filters present at certain periods of a student’s life. 

 
The term “affective filter” was first introduced by Stephen Krashen, an expert in the field of language 
acquisition. The term is used in education to refer to the invisible psychological factors that facilitate 
or stifle the development of a second language. When the affective filter is high, individuals may 
experience stress, anxiety, and a lack of self-confidence that can hinder success in acquiring a second 
language. Alternately, a low affective filter enables healthy risk taking behavior in regards to practicing 
and learning a second language. Therefore, it is extremely important for teachers to build a 
classroom environment where students feel safe to participate. 

 
World Class Instructional Design and Assessment (WIDA) 
Colorado is a member of the WIDA Consortium which offers a framework t h a t  facilitate the 
development of language and academic skills of English learners. Schools use the framework 
components to monitor student growth and to create scaffolded instruction that meets the various 
language proficiency levels of English learners. 
The following pyramid diagram and the explanation of the framework components help to illustrate 
the relationship among WIDA’s ELD Standards, the performance definitions, the CAN DO descriptors, 
and the strands of Model Performance Indicators. It is important to understand how these 
components support each other in order to generate a comprehensive approach to working with 
students at all levels of WIDA’s six levels of language development: 

 NEP 1: Entering Level 1 
 NEP 2: Beginning Level 2 
 LEP 3: Developing Level 3 
 LEP 4: Expanding Level 4 
 FEP 5: Bridging Level 5 
 FEP 6: Reaching Level 6 
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The following model shows the four components and provides a brief description of each. 
WIDA Framework Components 

 
 
 
 
 
 
 
 
 
 
 

Model Performance 

Indicators 
(Examples of student 
performance at each 
of the six ELP levels 

in listening, 
speaking, reading, 

writing) 
ELD Standards 

(General standards 
that focus on social 
language and core 
content language) 

 
 
 

Performance 

Definitions 
(Describe each of the 

six levels of English 
language proficiency 

(ELP) 

CAN DO 

Descriptors 
(Describes what 

English learners can 
do within each of the 

six ELP levels) 

 
Source: WIDA Consortium: www.wida.us 

 
English Language Development (ELD) Standards 
Language development affects all aspects of a student’s academic and social success. The following 
model demonstrates how these aspects are interrelated. The large middle yellow circle (without a 
label) represents the student’s language knowledge.  The surrounding circles represent language 
applications specific to content and social contexts. 

 
 
 
 
 
 
 
 
 
 
 
 

Source: WIDA Consortium: www.wida.us 

http://www.wida.us/
http://www.wida.us/
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The ELD standards are very broad and incorporate the standards of each content area. The WIDA ELD 
standards focus on the concepts, skills and vocabulary that students are expected to acquire within each 
content area.  

Standard Abbreviation 

ELD 
Standard 

1 

English Learners communicate for social and instructional 
purposes within the school setting 

Social and instructional 
language 

ELD 
Standard 

2 

English Learners communicate information, ideas and 
concepts necessary for academic success in the content 
area of Language Arts 

The language of Language 
Arts 

ELD 
Standard 

3 

English Learners communicate information, ideas and 
concepts necessary for academic success in the content area 
of Mathematics 

The language of Math 

ELD 
Standard 

4 

English Learners communicate information, ideas and 
concepts necessary for academic success in the content area 
of Science 

The language of Science 

ELD 
Standard 

5 

English Learners communicate information, ideas and 
concepts necessary for academic success in the content area 
of Social Studies 

The language of Social 
Studies 

Source: WIDA Consortium: www.wida.us 

 
Language Domains 
Each of the five English language proficiency standards encompasses four language domains that 
define how English Learners process and use language. 

Domain Description 

Listening 

Speaking 

Reading 

Writing 

Process, understand, interpret and evaluate spoken language in a variety 
of situations 

Engage in oral communication in a variety of situations for a variety of 
purposes and audiences 

Process, understand, interpret and evaluate written language, symbols 
and text with understanding and fluency 

Engage in written communication in a variety of situations for a variety of 
purposes and audiences 

Source: WIDA Consortium: www.wida.us 
 
 

WIDA Performance Definitions 
The performance definitions provide criteria that shape each of the six levels of English language 
proficiency. The following chart represents these six performance levels of English language acquisition. 
The six levels depicted on the following continuum are displayed in order from Level 1 (new and 
entering the language) to Level 6 (fluent as an English native speaker). 

http://www.wida.us/
http://www.wida.us/
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Level 6 
Reaching 
FEP 6 

1. specialized or technical language reflective of the content areas at grade level 
2. a variety of sentence lengths of varying linguistic complexity in extended oral 

or written discourse as required by the specified grade level 

3. oral or written communication in English comparable to English-proficient peers 

Level 5 
Bridging 
FEP 5 

1. specialized or technical language of the content areas 
2. a variety of sentence lengths of varying linguistic complexity in extended oral 

or written discourse, including stories, essays, or reports 

3. oral or written language approaching comparability to that English-proficient 

peers when presented with grade level material 

Level 4 
Expanding 
LEP 4 

1. specific and some technical language of the content areas 
2. a variety of sentence lengths of varying linguistic complexity in oral discourse 

or multiple, related sentences or paragraphs 

3. oral or written language with minimal phonological, syntactic or semantic errors 
that do not impede the overall meaning of the communication when presented 
with oral or written connected discourse with sensory, graphic, or interactive 
support 

Level 3 
Developing 
LEP 3 

1. general and some specific language of the content areas 
2. expanded sentences in oral interaction or written paragraphs 
3. oral or written language with phonological, syntactic, or semantic errors that 

may impede the communication, but retain much of its meaning, when 

presented with oral or written, narrative or expository descriptions with 

sensory, graphic, or interactive support 

Level 2 
Beginning 
NEP 2 

1. general language related to the content areas 
2. phrases or short sentences 
3. oral or written language with phonological, syntactic, or semantic errors that 

often impede the meaning of the communication when presented with one- to 

multiple-step commands, directions, questions, or a series of statements 

with sensory, graphic, or interactive support 

Level 1 
Entering 
NEP 1 

1. pictorial or graphic representation of the language of the content areas 
2. words, phrases, or chunks of language when presented with one-step 

commands, directions, WH-, choice, or yes/no questions, or statements 

with sensory, graphic, or interactive support 

3. oral language with phonological, syntactic, or semantic errors that often 

impede meaning when presented with basic oral commands, direct 

questions, or simple statements with sensory, graphic, or interactive 

support 

 

Source: WIDA Consortium: 

www.wida.us Key: 

1. Linguistic Complexity – the amount and quality of speech or writing for a given situation 
2. Vocabulary Usage – the specificity of words or phrases for a given context 
3. Language Control – the comprehensibility of the communication based on the amount and types 

of errors 
 
 
  

http://www.wida.us/
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Performance Level CAN DO Descriptors 
The CAN DO Descriptors form a guidance document that can be used to plan for scaffolded 
instruction.  As the name implies, this framework informs teachers of what English Learners “can do” 
at the various levels of English language development. The Descriptors also give insight to teachers as 
to how to formatively assess and monitor students at their proficiency levels of English. 
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In addition, the CAN DO Descriptors expand on the WIDA Performance Definitions by providing 
suggested indicators in each language domain: listening, speaking, reading and writing. The 
Descriptors provide more targeted support than the Performance Definitions and thus have greater 
instructional implications; that is, the information may be used to plan scaffolded lessons or unit plans. 
For example, if a student is at a level 3 within the reading domain the teacher scaffolds instruction at 
the level 4. 

 
Can Do Descriptors are divided into grade clusters for all communication domains. The grade clusters 
are as follows: 

 
o Pre-K 
o 1-2 
o 3-5 
o 6-8 
o 9-12 

 
 
 
 
 
 

WIDA Rubrics 
The WIDA Rubrics were designed to support the interpretation of formative language assessments of 
the speaking, reading and writing skills of English learners.  The rubrics are analytical in nature, and 
provide criteria to rate students’ performance of language control, linguistic complexity and 
vocabulary usage across the levels of English language proficiency.
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Speaking Rubric of the WIDA™  Consortium* 

Task Level Linguistic Complexity Vocabulary Usage Language Control 

 
 

1 
Entering 

Single words, set 

phrases or chunks of 

memorized oral 

language 

Highest frequency 

vocabulary from 

school setting and 

content areas 

When using memorized language, is 

generally comprehensible; communication 

may be significantly impeded when going 

beyond the highly familiar 

 
 
 
 

2 
Beginning 

 
 
 
 

Phrases, short oral 

sentences 

General language 

related to the 

content area; 

groping for 

vocabulary when 

going beyond the 

highly familiar is 

evident 

 
When using simple discourse, is 

generally comprehensible and fluent; 

communication may be impeded by 

groping for language structures or by 

phonological, syntactic or semantic 

errors when going beyond phrases and 

short, simple sentences 

 
 
 

3 
Developin

g 

 
Simple and expanded 

oral sentences; 

responses show 

emerging complexity 

used to add detail 

 
General and some 

specific language 

related to the content 

area; may grope for 

needed vocabulary at 

times 

When communicating in sentences, is 

generally comprehensible and fluent; 

communication may from time to time be 

impeded by groping for language 

structures or by phonological, syntactic or 

semantic errors, especially when 

attempting more complex oral discourse 
 
 
 
 

4 
Expanding 

A variety of oral 

sentence lengths of 

varying linguistic 

complexity; responses 

show emerging 

cohesion used to 

provide detail and 

clarity 

 
Specific and some 

technical language 

related to the content 

area; groping for 

needed vocabulary 

may be occasionally 

evident 

 
 

At all times generally comprehensible and 

fluent, though phonological, syntactic or 

semantic errors that don’t impede the 

overall meaning of the communication 

may appear at times; such errors may 

reflect first language interference 

 
 
 

 
5 

Bridging 

 
A variety of sentence 

lengths varying 

linguistic complexity in 

extended oral 

discourse; responses 

show cohesion and 

organization used to 

support main ideas 

 
 
 

Technical language 

related to the content 

area; facility with 

needed vocabulary is 

evident 

 
 
 

Approaching comparability to that of 

English proficient peers in terms of 

comprehensibility and fluency; errors 

don’t impede communication and may be 

typical of those an English proficient peer 

might take 

Source: WIDA Consortium: www.wida.us 

http://www.wida.us/
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Writing Rubric of the WIDA™ Consortium Grades 1-12 

Level Linguistic Complexity Vocabulary Usage Language Control 

 
 

 
1 

Entering 

Single words, set phrases 

or chunks of simple 

language; varying 

amounts of text may be 

copied or adapted; 

adapted text contains 

original  language 

 

 
Usage of highest 

frequency vocabulary 

from school setting 

and content areas 

Generally comprehensible when text is 
copied or adapted from model or 
source text; comprehensibility may be 
significantly impeded in original text 

 

 
2 

Beginning 

Phrases and short 

sentences; varying 

amount of text may be 

copied or adapted; some 

attempt at organization 

may be evidenced 

Usage of general 

language related to 

the content area; lack 

of vocabulary may be 

evident 

Generally comprehensible when text 

is adapted from model or source 

text, or when original text is limited 

to simple text; comprehensibility 

may be often impeded by errors 

 

 
3 

Developin
g 

 
 

Simple and expanded 

sentences that show 

emerging complexity used 

to provide detail 

Usage of general and 

some specific 

language related to 

the content area; lack 

of needed vocabulary 

may be evident 

Generally comprehensible when 

writing in sentences; 

comprehensibility may from time 

to time be impeded by errors 

when attempted to produce more 

complex text 

 
 
 

4 
Expanding 

 
A variety of sentence 

lengths of varying 

linguistic  complexity; 

emerging cohesion used 

to provide detail and 

clarity 

Usage of specific and 

 
language related to 

the content area; lack 

of needed vocabulary 

may be occasionally 

 
 

Generally comprehensible at all 

times, errors don’t impede the 

overall meaning; such errors may 

reflect first language interference 

 
 

5 
Bridging 

A variety of sentence 

lengths of varying linguistic 

complexity in a single 

organized paragraph or in 

extended text; cohesion 

and organization 

Usage of technical 

language related to 

the content area; 

evident facility with 

needed vocabulary 

 
 

Approaching comparability to that 

of English proficient peers; errors 

don’t impede comprehensibility 

 
 
 

6 
Reaching* 

A variety of sentence lengths 

of varying linguistic 

complexity in a single tightly 

organized paragraph or in a 

well-organized extended text; 

tight cohesion and 

organization 

 
Consistent use of just 

the right word in just 

the right place; precise 

Vocabulary Usage in 

general, specific or 

technical language 

 

 
Has reached comparability to that 

of English proficient peers 

functioning at the “proficient” level 

in state-wide assessments 

Source: WIDA Consortium: www.wida.us 
Models of Performance Indicators (MPIs) 
A model performance indicator (MPI) is a single cell within the standards matrices that describes a 

http://www.wida.us/


Source: WIDA Consortium: www.wida.us 
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specific level of English language proficiency for a language domain.  The three essential elements of 
and MPI are: 

 Language Function: The first word of an MPI is its language function; that is, how English 
language learners (ELLs) process or use language to communicate in a variety of situations. 

 Example Topic:  relates the context or backdrop for language interaction within school. The 
language focus for the content related to the topic may be social, instructional or academic 
depending on the standard. 

 Support: a form of sensory, graphic, or interactive resource embedded in instruction and 
assessment that help students construct meaning from language and content. 

 
  

http://www.wida.us/
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Creating Models of Performance Indicators (MPIs) 
By creating MPIs, teachers create scaffolded learning activities. When creating MPIs, teachers… 
1.   identify the skill that students will be applying to a specific task or activity. In other words, 

will the students be listening, speaking, reading or writing? 
2. identify the students’ proficiency level for which the MPI is being created. The use of the 

CAN DO Descriptors helps  to determine the language proficiency level as well as the 
Language Function that students will apply throughout the task. It is important to 
challenge students, therefore, as teachers recognize what English Learners can do, they 
should think of choosing a Language Function that belongs to the next level of language 
proficiency 

3. insert a content stem into the MPI; this is the lesson’s topic. 
4. incorporate the needed support to advance to the next level of language development. 

  
A Sample Template with the leveled Strands of MPIs 

CONNECTION/CONTENT STEM: Colorado’s Geographical Regions 
EXAMPLE CONTEXT FOR LANGUAGE USE: Students read and interpret the facts/results of 
regional fires in Colorado in order to write explanations about the major causes of fire. 

COGNITIVE FUNCTION: Read and interpret; write explanations 

D
O

M
A

IN
: 

R
ea

d
in

g,
 S

p
ea

ki
n

g 
an

d
 

W
ri

ti
n

g 

Level 1 
Entering 

Level 2 
Emerging 

Level 3 
Developing 

Level 4 
Expanding 

Level 5 
Bridging 

Level 6
 -  R

each
in

g 

Identify and 
match labels of 
the fires on the 
Colorado Region 
Map. Use 
sentence frames 
to write 
explanations. 

Identify and 
match labels of 
the facts and 
results of each 
fire on the 
Colorado 
Region Map. 
Use sentence 
frames to write 
explanations. 

Use sentence 
frames to 
explain orally 
about the 
results caused 
by each fire. 
Use sentence 
frames to write 
explanations. 

Use graphic 
organizer to 
explain orally 
about the 
results caused 
by each fire. 
Use graphic 
organizer to 
write 
explanations. 

Explain orally 
first about the 
results caused 
by each fire. 
Write 
explanations. 

  TOPIC-RELATED LANGUAGE: 
Map interpretation (North, South, East, West)     
Colorado regions (Mountain ranges, prairies, agricultural) 
Climate (Drought, dry, temperature) 
Cause and effect (Sentence frames and graphic organizers) 

 
Source: WIDA Consortium:  www.wida.us  

ELD STANDARD     GRADE: 4th    

English Learners communicate information, ideas and concepts necessary for academic success in the content 
area of Social Studies. 
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Part 5.2 WCSD6 English Language Development Program 
  

The WCSD6 ELD Program consists of a variety of instructional models that support English learners as 
they become proficient in literacy and content. Weld County School District 6 offers ELD services in an 
All English Program that utilizes a scaffolded instructional approach to teaching in all classes. 
Scaffolding is an instructional approach that works with students of all language backgrounds. The 
focus is on scaffolding content to give students access to standard-based curriculum, with the entire 
instructional program being delivered in English. Every teacher teaches standard-based lessons to English 
learners and assesses their understanding according to their English language proficiency levels. Within 
WCSD6’s All English Program there are several variations of the two models used to teach English 
learners as they learn language and content. Typically a combination of two or three of these variations 
can be seen in one school. 

 
The All English Program incorporates three different models as described in the Policy section of this 
guidebook. The models are Pull‐Out, Push‐In, and all content areas with QTEL and are described below. 

Pull-Out Model Source: 2013-2014 WCSD6 ELD services 

The Pull-Out Model works best to implement explicit instruction for English learners who are at the 
beginning levels of English language development in order to support their learning. The Pull-‐‐Out 
Model allows schools to create more homogeneous groups of students, based on their language 
proficiency levels. Teachers are able to target instruction that is rich in language and that is scaffolded 
to meet all student needs. 
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There are three basic types of pull-out programs, each of which is discussed more fully later in this 
section. 

 Oral Language Development Instruction 

 Sheltered Instruction within the Content 
 Newcomer Program 

 
Push-In Model 
The Push-In Model is designed to support English learners in the general education classroom setting 
where they are learning side by side with English native speakers and FEP peers. Although there are 
many applications of this model, it is characterized by its team-teaching approach. Within the team‐
teaching approach, English learners are instructed within the content area classrooms alongside their 
English native speakers or FEP peers. These classes are team-taught by a content area teacher and an 
English Language Development (ELD) teacher. 
 
All Content Classes with QTEL 
 
Teachers in all content areas provide language and content development for English learners. Using 
the various scaffolds and quality interactive tasks to build a language focus classroom, teachers are 
able to provide students access to the content standards. The Quality Teaching for English Learners 
(QTEL) support provided in the classroom ensures learning for all students, particularly English 
learners. 
 



57  

English Language Development (ELD) and Response to Intervention (RTI) 
 The two structural models, Pull-Out or Push‐In can be imbedded onto the Response to Intervention 
(RTI) pyramid. It is important to remember that the RTI process is fluid, with students moving through 
the tiered interventions of the RTI pyramid according to individual needs. The rationale of placing 
students in Tier 2 and Tier 3 interventions is to accelerate their learning, in order to return them to 
the Tier 1 instruction as quickly as possible. As English Learners advance through the WIDA levels of 
language proficiency development, their time in the Tier 1 Instruction level increases. 

 
English Language Development Program and Response to Intervention 

 
 
 
 
 

ELD Teachers (with a 

possibility of co-taught 

with content teachers) 
 
 
 

NEP Students  
 

ELD Teachers for 

OLD ELD and/or 

Content teachers 

for 
 
 
 
 
 
 
 
 

NEP and LEP Students 
 
 
 
 
 
 

All 

Teachers 

including 

ELD 

NEP, LEP and FEP 
Students 

 
 
 
 
 
 
 

Source: 2015-2016 WCSD6 ELD Services 
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Pull-Out Models 
Oral Language Development Classes 
Oral Language Development classes provide access for English learners to specific language 
development curriculum. The curriculum is aligned with the English Language Arts standards to teach 
vocabulary acquisition and literacy skills. The classes are designed to target English learners at the 
various levels of English language proficiency. The focus of the curriculum is to accelerate listening and 
speaking skills that lead to the development of reading and writing proficiencies. 

 
Guidelines for Implementing a Pull-Out Oral Language Development Class 

 Learning objectives of Oral Language Development classes are aligned to the language arts 
standards. 

 CLD teachers who instruct Oral Language Development should participate in language arts 
team meetings and view themselves as collaborators in the lesson planning process. 

 Oral Language Development should be in addition to the language arts classes, and not 
a replacement. 

 As an instructional strategy, CLD teachers may pre-teach and re-teach language arts lessons. 

  Secondary level English learners receive elective credits for enrollment in Oral Language 
Development classes. 

 Oral Language Development classes typically are comprised of a homogeneous (in terms of 
language proficiency levels) student population.  

 
Sheltered Content Classes for English Learners only 
Sheltered instruction is an approach to teaching English language learners which integrates language 
and content instruction.  The dual goals of sheltered instruction are to provide access to mainstream, 
grade-level content and to promote the development of English language proficiency.   

 
 

Guidelines for Implementing Sheltered Classes  
 Sheltered instruction is a teaching style based upon the concept of providing meaningful 

instruction in the content areas for transitioning LEP students towards higher academic 
achievement while they reach English fluency. 

 Teachers may use sheltered instruction in a mainstream class to support English learners or a class 
may be specially designed, such as “Sheltered U.S. History.” 

 Classes are taught by highly qualified content area teachers. When available a CLD teacher 
and content area teacher can co-teach, using a team, alternative, supportive or parallel 
teaching model. 

 



59  

 
 

Newcomer Program 
This program is specifically designed to address the social and academic needs of newcomer immigrant 
students.  The duration of the program is from 1 to 2 years depending on individual student’s progress. 
In response to the large percentage of immigrants that are new to the area, Weld County School 
District 6 has Newcomer Programs available at the middle, and high school level. The purpose of the 
Newcomer Program is to provide NEP immigrant students with accelerated and targeted academic and 
language support so that they can experience a higher rate of success when they are enrolled in their 
mainstream classes. 

 
The Newcomer students receive intensive instruction in both oral language development and English 
literacy. The Newcomer Program also provides students with a social and cultural transition into the 
Greeley-Evans school system. 

 
Newcomer Program Goals 
 Transition students toward English language proficiency through intensive Oral Language 

Development Classes 

 Build a strong literacy and language foundation to increase success and graduation rate for English 
Learners 

 Prepare students with a better content language foundation so they will have access to higher level 
classes 

 Orient students to the U.S. school culture 

 Build students skills necessary to survive and cope in their new environment 
 

Program Structure 

 One year of Newcomer classes with the option of a second Newcomer year if necessary 

 WCSD6 provides transportation for students who are not living in the neighborhood zones of 
the host schools: 
o Middle school students are provided with district transportation to and from their 

neighborhood school if they are not living in the Prairie Heights area which hosts the 
Newcomer Program. 

o High school students are provided with district transportation or city bus passes, depending on 
where they live, if they are not living in the Greeley West High School area which hosts the 
Newcomer Program. 

 After completion of the Newcomer Program, students return to their home school, or can open 
enroll to the current school where they began the Newcomer Program. 

 Students are able to earn core and elective credits. 
 

Student Identification and Placement in the Newcomer Program 

 All students initially report to their home school before being assigned to a Newcomer 
Program. 

 Students are identified based on Home Language Survey information, WIDA ACCESS Placement 
Test, Phonics Screening scores, and educational history. 
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 Students who are identified as NEP using the W-APT placement test, and who score low on the 
phonics screener are admitted into the Newcomer Program. 

 Home school CLD teachers contact the Newcomer Program teachers to arrange transition and 
transportation for the students that qualify prior to the student’s registration into the program. 

 
Program Implementation Sites 

 Prairie Heights Middle School 

 Greeley West High School 
 

Newcomer Program Services 
 Academic and Language Competency 
o Oral language development 
o Reading and writing skills 
o Successful school experience and progress toward graduation 
o Vocabulary development (social and academic) 

 
 Social/Cultural Competency 
o Life skills (hygiene, nutrition, basic health concepts) 
o Protocols and behaviors for t h e  school environment 
o Cultural awareness  
o U.S. cultural normative behaviors and traditions 
o Parent/family outreach programs that include weekly / monthly parent meetings  
o Extra-curricular  programs  such  as  the  Greeley  Young  Authors  Program,  El Teatro,  and 

tutoring 
 

In the past five years, WCSD6 has experienced the arrival of more newcomers at the middle and high 
school levels whose formal schooling may have been interrupted. Structures are flexible, with changes 
being applied to individual students based on their needs. 
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Newcomer Program Structures 

Structure Middle School High School 

Program Length 1 semester – 1.5 years 1 semester – 2 years 

Program Size; Teacher – 
Student Ratio 

20 Students 60 Students 

Language Arts Class Time 
68 min. Reading and Writing 
Instruction 

90 min. Foundation in 
Language Arts Class 

Oral Development Class Time 
60-120 min. 2 periods/blocks 
based on language 
development rate 

50 -100 min. 2 periods/blocks 
based on language 
development rates 

Sheltered Content Class for 
NEP students who need a 
foundation 

1-2 periods/blocks 1-2 periods/blocks 

Specials (PE, Music, Art), or 
Elective Classes for NEP 
students per semester 

At least 1 elective per semester At least 1 elective per semester 

 
Push‐In Model 
Co-Teaching 
The Push‐In, Co- Teaching Model places English learners and native speakers in the same classroom to 
provide social and academic peer role models for both groups of students. The model may be 
implemented for all content areas; however, if resources are limited, Social Studies classes are the 
preferred settings for this model because the content has high language and literacy expectations. 
Guidelines for Co- Teaching Model 
 Co-teaching is an effective instructional model for English learners if it is well designed and 

implemented.  

 The co- taught classrooms should have a balance between English learners and regular education 
native speaking students. No more than 50% of the class should be composed of English learners. 

 It is NOT appropriate to group English learners exclusively with students on IEPs. In a setting 
where there are also students who have an IEP, no more than 30% should make up the class 
population 

 Co-taught settings work best with English learners classified as LEP. 
 Classes should emphasize collaborative peer interaction. 

 Classes should be rigorous will high expectations for all students. 

 Several conditions must be in place for the co-teaching model to be effective: 

 Administrative support, particularly support from the school principal 

 Voluntary participation in team teaching and a choice of a team teaching partner 
 Compatibility of teachers and opportunities to create the framework for their class 

environment and to assign teaching roles 

 Adequate time for teachers to plan and analyze student work together 
 Adequate professional development that supports co teaching 
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Research that supports the Team Teaching model for English Learners can be found at the following 
links: 
http://www.informaworld.com/smpp/content~db=all~content=a787950182  
http://www.nystesol.org/region/ArticleStudy_Co-teaching.pdf 

http://www.informaworld.com/smpp/content~db%3Dall~content%3Da787950182
http://www.nystesol.org/region/ArticleStudy_Co-
http://www.nystesol.org/region/ArticleStudy_Co-
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Part 5.3 Programming for English Learners by Levels 
The following schedules for elementary, middle school and high school delineate core content classes 
and electives for English learners, taking into consideration their WIDA language proficiency levels. 
These are general guidelines. Schools place students into classes using the student assessment results 
and adapt their ELD services to meet their EL population needs. 

 
Daily Schedule Guidelines for NEP Students at the Elementary Schools 

Oral Language Development (OLD) Support  40 minute block 
 CLD endorsed/highly qualified teacher 

Literacy with embedded ELD Instruction 
• 90 minute block 
• Reading Focus 

Writing Instruction 
• Combined with OLD block when 

assessment determines oral language 
benchmark 

English Language Development (ELD) – Targeted 
Instruction 

• 40 minute block 
• Targeted language development 

instruction 
• CLD endorsed/highly qualified teacher 

Math, Science, Social Studies 

• Math – 90 minutes 
• Science/Social  Studies  50-60  minutes 
• Sheltered  instruction 
• Scaffolding tasks 

Extended Day/Year Opportunities • Conducted at 21st Century Schools 

Specials 

• Conducted at 21st  Century Schools 
• 50 minutes 
• Art Music 
• PE 
• Library Rotation 

 
Daily Schedule Guidelines for LEP Students at the Elementary Schools 

Literacy with Embedded ELD Instruction 
• 90 minute block 
• Reading Focus 

Writing Instruction • 60 minute block 

English Language Development Literacy – 
Targeted Instruction 

• 40 minute block 
• Targeted language development 

instruction 
• CLD endorsed/highly qualified teacher 

Math, Science, Social Studies 
• Math – 90 minutes 
• Science/Social Studies 50- 60 minutes 
• Sheltered  instruction 

Specials 

• 50 minutes 
• Art 
• Music 
• PE 
• Library Rotation 
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Daily Schedule Guidelines for English learners at the Middle Schools 

 NEP 1 
Entering 

NEP 2 
Beginning 

LEP 3 
Developin
g 

LEP 4 
Expanding 

FEP 5 
Bridging 

FEP 6 
Reaching 

Language 
Arts 

Corrective Reading A, B1, 
and B2 

Languag
e Arts 
(Modifie
d Core)* 

Language 
Arts 

Language 
Arts 
 

Language 
Arts 
 

Math Math Math Math Math Math Math 

Science 
 

Sheltered Science (give 
particular focus to 8th 
grade) 
 

Science (with a CLD 
endorsed teacher; class 
student composition:  
heterogeneous with 50% 
or more  native speakers 
and LEP students –focus 
on 8th grade) 
 

Science Science 

Social 

Studies 
 

Sheltered Social Studies 
(give particular focus to 
the 7th grade) 
 

Social Studies co- taught  
(with a CLD endorsed 
teacher; class student 
composition: 
heterogeneous with 50% 
or more  native speakers 
and LEP students – focus 
on 7th grade) 
 

Social 
Studies 

Social 
Studies 

Oral 

Language 

Developme

nt 
 

Oral 
Developme
nt A 
Curriculum: 
Inside 
 

Oral 
Developme
nt B 
Curriculum: 
Inside 
 

Oral 
Languag
e 
Develop
ment C 
OR 
Elective 
of 
choice 
 
 

   

Electives 
 
(Choices and 

placement 

based on 

student 

assessments

.) 
 
 

Elective of choice 
OR 
Math Navigator 
 

Rewards 
AND/OR 
Math 
Navigato
r 

Rewards or 
Reading 
Force 
AND/OR 
Math 
Navigator 
AND/OR 
Elective of 
choice 

Elective 
of choice 
OR 
Math 
Navigator 
 

Elective of 
choice 
 
Elective of 
choice 
 

*Modified Core means that priority standards and other identified standards are taught and learned to 
proficiency. However, the cognitive rigor required in the standards remain the same. 
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Daily Schedule Guidelines for English learners at the High Schools 

 NEP 1 
Entering 

NEP 2 
Beginning 

LEP 3 
Developing 

LEP 4 
Expanding 

FEP 5 
Bridging 

FEP 6 
Reaching 

Language 
Arts  
L.A. 
Credits 

  
L.A. Class 
(Modified 
Core)* 

L.A. Class L.A. Class  L.A. Class  

Foundatio
ns on 
Reading 
L.A. 
Credits 

Corrective Reading 
Books A, B1, & B2, and 
Grammar/Writing 
Instruction 

N/A N/A N/A N/a 

Math Pre-Algebra 

Pre-Algebra 
OR 

Algebra Geometry Algebra 2 

Algebra Geometry Algebra 2 
Upper 
Level 
Math Science 

Science 
Credits 

Sheltered 
Earth 
Science) 

Sheltered 
Earth 
Science) 

Science 
Class   

Science 
Class 

Science 
Class 

Science 
Class 

Social 

Studies 
 

Sheltered 
Civics & 
Citizenship 

Sheltered 
World 
Studies 

U.S. History 
(Team 
taught with 
a CLD 
endorsed 
teacher; 
heterogene
ous with 
50% or 
more  
regular 
native 
speakers 
and FEP 
students 

U.S. 
Governme
nt (Team 
taught 
with a CLD 
endorsed 
teacher; 
heterogen
eous with 
50% or 
more  
regular 
native 
speakers 
and FEP 
students) 

Social 
Studies 
Elective, 
Honors or 
AP 

Social 
Studies 
Elective, 
Honors or 
AP 

Oral 

Language 

Developm

ent 
 

Oral 
Developme
nt A 
Curriculum: 
Edge 
A – 
Semester 1 
B – 
Semester 2 
 

Oral 
Developme
nt B 
Curriculum: 
Edge 
A – 
Semester 1 
B – 
Semester 2 
 

Oral 
Language 
Developme
nt C 
Focus on 
transition 
to L.A. 
Curriculum: 
Edge (level 
C) & L.A. 
materials 
for pre-
teach and 
re-teach 
 
 

   

Electives 
 
(Choices 

and 

placement 

based on 

student 

assessmen

ts.) 
 
 

Elective of 
choice 
OR 

Elective of 
Choice 
 

Math 
Navigator 
Literacy for 
Life 
Reading 
Essentials 

Math 
Navigator 
Literacy 
for Life 
Elective of 
choice 

Elective of 
choice OR 
Math 
Navigator 
Literacy for 
Life 
 

Elective of 
choice 
 

*Modified Core means that priority standards and other identified standards are taught and learned to 
proficiency. However, the cognitive rigor required in the standards remain the same.
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Part 5.4 Instructional Practices 
WCSD6 Initiatives 
Weld County School District 6 launched a 2 year initiative to improve instruction for English learners, while 
building instructor capacity for this charge. The District contracted with WestED to provide educators with the tools 
needed to help all students achieve college and career readiness. QTEL, Quality Teaching for English Learners supports 
English learners with a unique approach to engage and accelerate student’s academic literacy and content knowledge. 
The QTEL approach features high challenge and high support for teachers as well as students.   The initial year of 
the PD program provided professional development for teachers and administrators in grades 4-  8. 
During the 2014-15 year, the PD plan targeted 1- 3 grades, high school teachers and administrators.  

 
 

Quality Teaching and Scaffolding Instruction 
Sociocultural Theory posits that instruction precedes growth. When students interact in a structured social 
learning context, interactive participation in learning activities aids in the development of language skills 
and cognition. Teachers provide opportunities for social participatory learning so that students c a n  
progress from being apprentices of learning structures, language and content to proprietors of these 
concepts. This shift from apprenticeship to appropriation can be observed over time. 

 
Students need to be challenged as this shift occurs. The Zone of Proximal Development (ZPD) is a term 
that educators use to describe a conceptual range where a student is challenged to learn new 
knowledge or skills. Learning should be rigorous enough to keep students interested in the lesson, but 
not overwhelming to the point of frustration. By means of supports called scaffolds, the student will 
be able to reach this intangible zone, demonstrate understanding and eventually mastery of the 
concept. For the teacher, teaching within the zone translates into assessing what the student can do, 
in order to plan and provide support to the student for the next level of learning. 

 
The support that teachers provide is the scaffolding that takes students from peripheral, but legitimate 
participation, to appropriation. This means that teachers provide structured tasks for students to 
interact with others, in order to exchange ideas and expand their knowledge base. Students 
appropriate the concepts and content that they discussed, clarified and enlarged upon and engage to 
create projects that demonstrate their comprehension. The final outcome is that a student can 
demonstrate their knowledge on an individual basis with minimal support. 

 
Scaffolding incorporates the supportive actions and accommodations that teachers provide while 
instructing students from various backgrounds, language and ability levels. The support is dynamic and 
varies based on content and student knowledge/skills. The support is intended to increase the 
development of new skills or understandings. 
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Types of Scaffolding 
There are 6 types of scaffolding. Within each scaffolding type, interactive tasks are used to create 
opportunities for students to interact collaboratively to acquire skills and academic content: 

1. Modeling - Providing students clear examples of what is requested of them. Examples include: 
 Sentence Starters 

 Sentence Frames 

 Showing Finished Product 
 

2. Bridging - Activating prior knowledge and experiences to build or weave in new knowledge and 
understanding.  Examples  include: 

 Think-Pair-Share 

 KWL 
 

3. Schema Building - Assisting students in identifying and organizing clusters of concepts that are 
interconnected; helping students build connections between prior knowledge and experiences, 
content and language to be learned. Examples include: 

 Graphic organizers 

 Compare/Contrast Matrix 

 Sequence of Events Chain 
 

4. Contextualization - Embedding academic language and concepts in a sensory environment to 
enhance comprehension.  Examples  include: 

 Artifacts 

 Pictures 

 Images 
 Visuals 

 Video Clips 
 

5. Text Representation - Transforming the linguistic constructions that are found in one genre 
into constructions used in other genres. Examples include: 

 Post Cards 

 Collaborative posters 

 Mind Mirror 
 

6. Metacognitive Development ‐ Fostering metacognition and learner autonomy through the 
explicit teaching of strategies; helping students reflect on and monitor learning and 
performance. Examples include: 

 Clarifying Bookmark 

 Self-Assessment 
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Principles of Quality Teaching for English Learners (QTEL) 
West Ed outlines six principles as the foundation for all QTEL work. These include: 

 
1. Sustain Academic Rigor in Teaching English Learners 

o Promote deep disciplinary knowledge. 
o Develop central ideas in the discipline, initially leaving behind interesting but secondary 

detail. 
o Establish interconnections among central ideas of the discipline. 
o Deepen understanding of themes over time. 
o Engage students in higher order thinking. 
o Have students combine facts and ideas to synthesize, evaluate, and generalize. 
o Have students build arguments, solve problems, and construct new meanings and 

understandings. 
o Have students support thinking with evidence. 
o Engage students in generative concepts and skills. 
o Have students anchor new knowledge to central concepts to build understanding. 
o Have students apply familiar central ideas or strategies to their emerging understanding of 

new concepts. 
o Invite students to build increasingly complex explanations of disciplinary concepts and 

processes. 
 

2. Hold High Expectations in Teaching English Learners 

o Engage students in tasks that provide high challenge and high support. 
o Provide students with activities that are robust but flexible enough that they provide 

multiple entry points: all students, regardless of where they start, will benefit from 
participation. 

o Scaffold students' ability to participate in the activities. 
o Ensure that students are asked to engage in increasingly more complex tasks. 
o Treat students proleptically (as if they already possess the abilities you are seeking to 

develop). 
o Engage students (and teachers) in the development of their own expertise. 
o Conduct metacognitive activities so that students gain knowledge of how to learn, how to 

monitor their progress, and how to self-correct. 
o Provide practice in the use of academic tools and activities so that students appropriate 

them over time. 

o Encourage students to support each other in their development. 
o Encourage students to support each other in building academic stamina. 
o Make criteria for quality work clear for all. 
o Use rubrics to spell out expected quality of work. 
o Encourage students to take risks and to work hard to master challenging academic work. 

 
3. Infuse Metaprocesses in the Education of English Learners 

o Invite students to gain awareness of the processes and strategies that help them learn, 
assess their knowledge, and monitor their own performance. 

o Provide students with opportunities to explicitly transfer what they know to challenging 
learning situations. 

o Invite students to deliberately articulate the purposes, audiences, and language involved in 
specific situations. 
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o Promote the deliberate choice of contextually appropriate cultural, disciplinary, 
and linguistic behaviors. Build students’ ability to effectively navigate across 
contexts of use. 

 
4. Engage in Quality Interactions with English Learners 

o Engage students in sustained interactions with teacher and peers. 
o Invite students to go beyond single utterance answers to elaborate, illustrate, and 

connect to their interlocutors' ideas. 

o Focus interactions on construction of knowledge. 
o State explicitly that constructing new understandings is hard work, that it requires 

listening intently to interlocutors, making sense of what they are saying, and 
deciding how to respond to their ideas either by agreeing and providing further 
evidence (if possible) or by disagreeing and stating why this is the case. 

o Ask students to focus on the coherence of what they are saying (Are they staying 
with the main ideas? Are they making sense?) and deepen their understanding by 
connecting it to related ideas. 

 
5. Sustain a Language Focus in Teaching English Learners 

o Promote language learning in meaningful contexts. 
o Provide explicit examples of how to mark agreement, disagreement, and other 

moves of ideas within a text. 
o Promote disciplinary language use. 
o Focus on the social purpose of genre, audience, structure, and specific 

language of disciplinary texts; have students practice deconstructing and 
creating similar texts. 

o Address specific language issues judiciously. 
o Focus corrective feedback on fluency, complexity, or accuracy but not at the same 

time. 
o Amplify rather than simplify communications. 

 
6. Develop a Quality Curriculum for Teaching English Learners 

o Structure opportunities to scaffold learning, incorporating goals above. 
o Set long-term goals and benchmarks. 
o Use a problem-based approach with increasingly interrelated lessons. 
o Use a spiraling progression. 
o Make connections between subject matter and students' reality. 
o Build on students' lives and experiences. 

 
Source: http://www.wested.org/project/quality-teaching‐for-english-learners/ 

 

http://www.wested.org/project/quality-
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Section 6. Parent Engagement and Interaction 
The majority of students attending WCSD6 schools live in the Greeley-Evans areas with their families. 
Families are powerful allies in the partnership between school and home, and in their student’s success 
in school. 
Regardless of the parent’s levels of engagement and participation in the schools processes, families 
continue to be a critical link in the home and school connection. 

 
Parent engagement and participation in their children’s formal education varies for all parents. 
Patricia Gándara, professor at UCLA, notes that, on average, parents whose income is at mid-range or 
above supplement what the school is unable to provide. Conversely, for parents in the lower income 
bracket, the school is expected to supplement what the parents are not able to support. Joyce 
Epstein’s research on parent engagement notes that: 

 Teachers and administrators have direct or indirect contact with students’ families every day of 
their professional careers. 

 Few teachers or administrators are prepared to work with families and communities as partners 
in children’s education. 

 Involvement declines across grade levels, unless schools and teachers work to develop and 
implement practices of partnerships at each grade level. 

 Affluent communities have more positive involvement, on average, unless schools and teachers 
in economically distressed communities work to build positive partnerships. 

 All families care about their children, want them to succeed, and are eager to obtain better 
information from schools and communities so as to remain good partners in their children’s 
education. 

 All teachers and administrators would like to involve families, but many do not know how to go 
about building positive and productive programs and are consequently fearful about trying. 
Creating a rhetoric rut and no action taken. 

 All students at all levels, K-12, want their families to be more knowledgeable partners about 
schooling and active in communicating with the schools. 
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Part 6.1 Types of Parent Involvement 
A comprehensive approach to outreach and support of parent involvement is illustrated in the matrix 
below. (Epstein.) 
 

Type of Parent 
Involvement 

Description School Role Parent Role 

Parenting 
Help parents support 
their children as 
student learners 

Identify ways parents 
can create a learning 
climate at home 

Become aware how 
student is learning and 
the support needed 

Communicating 

Sustain an ongoing 
home- to-school and 
school-to- home  
communication  on 
programs, needs, and 
student  progress 

Identify any parent 
communication gap 
and build steps to 
create a robust 
dialogue 

Reach out to school 
educators to learn 
about the school and 
student needs 

Volunteering 
Recruit and organize 
parent help and 
support 

Identify parent leaders 
and their skills and 
design a training 
program to build 
parent leaders 

Share your skills and 
interests with school 
educators 

Advocating & 
Modeling 

Help parents become 
proactive and positive 
advocates for student 
learning and 
advancement 

Share ways in which 
parents can be strong 
and positive advocates; 
provide ESL and 
literacy programs for 
adults 

Be present in helping 
find solutions to better 
meet needs of children 
(students) 

Student Learning at 
Home 

Provide ideas and 
support to parents on 
know how helping their 
student at home with 
homework, making 
good choices, and 
planning for success 

Create training 
modules for parents to 
use at home with 
appropriate tools and 
materials 

Help build the 
materials to use at 
home with students 

Decision-Making 

Identify and prepare 
parent leaders to 
include them in school 
decisions 

Identify roles and 
match parent skills and 
interests; use the 
Parent Advisory Council 
for input 

Volunteer to be an 
active participant in 
school 

Collaborating 

Identify and integrate 
resources and 
community services to 
enhance school 
programs, family 
practices, student 
learning and 
development 

Create partnerships 
with community groups 
that offer services to 
parents and share this 
with parents (LULAC) 

Become aware of 
community services 
and share information 
with educators 

Source: School, Family, and Community Partnership Your Handbook for Action 
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The following suggestions help schools engage culturally and linguistically diverse families. 

School 

 Security 
o Help students identify adults they can trust 
o Help students become aware of crossing streets (stop, look and listen) 

 Health 
o Ensure students wear the right clothing for the weather 
o Inform school of student’s health and/or medical needs 

 Learning responsibility 
o Ensure students engage in classroom learning 
o Help students understand importance of being ready to participate 
o Work with classroom teacher to find ways to help students 

 Behavior responsibility 
o Be sure parents and students understand the school and classroom rules 
o Monitor how students behave in school and in the classroom 
o Partner with classroom teachers to help students be more responsible 

 Student activities 
o Seek appropriate after school activities for the students 
o Seek help with transportation, expenses or other needs 

 Home 
o Connecting with school 
o Ask about communication pieces from school 
o Check backpack for teacher notes and progress reports 
o Visit school and arrange to visit classroom teachers 

 Supporting Homework 
o Inquire about homework 
o Emphasize importance of completing homework on a daily basis 
o Provide a quiet place for students to work 
o Monitor time and content for television, internet and electronic toys 

 Helping child be ready for school 
o Make sure child has sufficient sleep and rest 
o Have a checklist of what child needs to take to school 
o Lay clothes out the night before 
o Make sure students arrive at school or bus stop on time 

 Encouraging and modeling for students 
o Praise students for their attendance and completing assignments 
o Expect students to read at least 20 minutes daily 
o Read to your students in your native language 
o Sustain language and cultural heritage as you learn the new cultural norms  
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Section 7. Resources 
Glossary 
Academic Content Standards: statements that define what students are expected to know and be able 
to do to attain competency in challenging subject matter associated with schooling 

 
Academic Language Proficiency: the use of language in acquiring academic content in formal schooling 
contexts, including specialized or technical language and discourse related to each content area 

 
Academic success: demonstrated knowledge needed to meet state academic content standards 

 
Annual Measureable Achievement Objectives (AMAOs): targets set by each state to promote the 
steady movement of English Learners from one language proficiency level to another as measured by 
valid, reliable English language proficiency assessment 

 
Basic Interpersonal Communication Skills (BICS): face‐to‐face conversational fluency, including mastery of 
pronunciation, vocabulary and grammar 

 
CAN DO Descriptors: general guides that consist of designated levels of specified components 
consisting of defined criteria, such as the ACCESS for English Learners Speaking and Writing Rubrics 

 
Colorado Academic Standards: the Colorado General Assembly and the State Board of Education have 
built Colorado’s education system around challenging academic standards. Weld County School 
District 6 adopted the Colorado Academic Standards in 2009. For additional information: 
http://www.cde.state.co.us/index_stnd.htm 

 
Communicate: express understanding and use of language through listening, speaking, reading, or 
writing 

 
Discourse: extended, connected language that may include explanations, descriptions, and 
propositions 

 
English Learners: linguistically and culturally diverse students who have been identified through 
reliable and valid assessment as having levels of English language proficiency that preclude them from 
accessing, processing, and acquiring unmodified grade level content in English and, thereby, qualifying 
for support services 

 
English Language Acquisition (ELA): process through which a student progresses through the stages of 
acquiring a new language starting as Non English Proficient (NEP) moving to Limited English proficient 
(LEP) and finally Fluent English Proficient (FEP) 

 

 
English Language Proficiency Standards: criteria that expresses the language expectations of English 
Learners at the end of their English language acquisition journey across the language domains 

 
Fluent English Proficient (FEP): student who has moved through the NEP and LEP stages and has 
reached a fluent level of English but may still benefit from sheltered instruction or language support in 

http://www.cde.state.co.us/index_stnd.htm
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tasks requiring high levels of academic vocabulary, reading and writing. English Learners who 
demonstrate language and academic proficiency at grade level as measured by WIDA ACCESS and 
other appropriate assessments 

 
Formative Assessment: ongoing collection, analysis, and reporting of information about student 
performance for purposes of instruction and learning 

 
Framework for Classroom Assessment: English language proficiency standards that include model 
performance indicators that largely represent procedural knowledge, involving the processes of 
learning 

 
Functions: descriptions of how language is used or definitions of the intent of the communication 

 
Language Domains: the areas of language proficiency: listening, speaking, reading and writing 

 
Language Proficiency Levels: the demarcations along the second language acquisition continuum that 
are defined within the standards by a series of model performance indicators 

 
Limited English Proficient (LEP): A term used to refer to a student with restricted understanding or use 
of written and spoken English; a learner who is still developing competence in using English. 

 
Linguistic Complexity: the amount and quality of speech or writing for a given situation 

 
Model Performance Indicators (MPIs): sample assessment measurements that are based on the 
language proficiency of students 

 
Native Language: an individual’s first, primary, or home language 

 
Non‐English Proficient (NEP): Individuals who have no or very limited English proficiency 

 
Performance Standards: statements that correspond to descriptions of what students can do at each 
language proficiency level 

 
Productive language: language that is communicated; includes the language domains of speaking and 
writing 

 
Realia: real-life objects, displays, or materials 

 
Receptive Language: language that is processed and interpreted; includes the language domains of 
listening and reading 

 
Scaffolding: supportive actions and accommodations that teachers provide while instructing students 
from various backgrounds, language, and ability levels; builds on already acquired skills, based on 
situation, student knowledge and skills with the purpose of developing new skills and understanding 

 
Sheltered Instruction: a term used to describe instruction in any subject that is provided in English but 
taught in a manner that makes it comprehensible to English Learners while promoting their English 
language development in the academic content 



 

Social Purposes: the basic fluency needed to interact or communicate effectively in a variety of situations 
within school 

 
Strand: series of model performance indicators from language proficiency level 1, Entering, through 5, 
Bridging, within a grade level cluster and language domain 

 
Summative Assessment: final collection, analysis, and reporting of information about student achievement or 
program effectiveness at the end of a given time frame 

 
World Class Instruction and Design Assessment -  Assessing Comprehension and Communication in English 
State to State (WIDA ACCESS): a standards based assessment designed to assess student progress towards 
fluency in English in the following areas listening, speaking, reading, writing and comprehension. It is 
administered annually to all English learners in the state of Colorado as mandated under Title III of NCLB. 51 

  



 

District Forms & Templates: 
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English Language Developmnet Department 
1 0 2 5  N IN  T H  A VE N U E  

G RE E LE  Y ,  C O L O R A D O  8 0 6 3 1 

9 7 0 - 3 4 8 - 6 0 0 0  

 

 

Dear Parent or Guardian: 
Title III of the No Child Left Behind federal law requires Weld County School District 6 to test children whose 
English language skills may be limited. When testing indicates that a child is not proficient in grade level 
English, that child can receive enriched instruction through an English Language Development (ELD) 
program. Student that may require other specialized services such as Special Education and accelerated 
instruction can also receive support through the ELD program. Provisions have been made to support 
various individual student needs through the ELD program and in collaboration with experts from this 
program. 
The District 6 English Language Development Plan for English Language Learners outlines the format of the 
ELD program that is available in all of our schools. This program gives students enriched instruction during the 
day based on their individual language and academic needs. The ELD program assists students in learning 
English and academic content in English so that they can experience success in the same academic standards 
that all students are expected to meet. Students remain in the ELD program until they can understand, speak, 
read and write English at their grade level. On average, students stay in the program for 4.4 years. We invite 
you to request a copy of this plan from your child’s school or visit the curriculum link of our district website 
(www.greeleyschools.org) to view a copy of the plan online. 
You may remove your child from a program at any time, or you may refuse to have your child placed 
in a program. You may ask for help in choosing a program. If you do not choose a program, your child will be 
placed in an appropriate program by the District. Please check one of the following: 

 
A.    I want my child to be placed in the English Language Development program to provide an enriched 

opportunity for him/her to learn English and academic content. 
OR 

B.    I do not want my child to be placed in the English Language Development program to help 
him/her learn English and academic content. I understand that the District must still check his/her 
progress each year. 

 
Child’s Name    

 
 

Parent/Guardian Signature Date 
*****************************FOR SCHOOL USE ONLY***************************************** 

 
Your child, , is eligible to receive enriched instruction through an English 
Language Acquisition (ELD) program because he/she has been identified as: 

 
  Non-English Proficient. The student is developing the ability to communicate effectively in 
the school context through speaking, listening, reading and writing in English. 

 
  Limited English Proficient. The student is approaching academic proficiency in English. The ability 
to communicate effectively in English across a range of grade level appropriate language demands in the 
school context continues to develop. Without support, this student may struggle with language needed 
to be considered proficient in content areas. 

 
 

ELD Teacher Signature Date sent 



English Language Developmnet Department 
1 0 2 5  N IN  T H  A VE N U E  

G RE E LE  Y ,  C O L O R A D O  8 0 6 3 1 

9 7 0 - 3 4 8 - 6 0 0 0  

 

 

 
Estimado Padre o Guardián, 
Titulo III de la ley federal Que Ningun Niño Se Quede Atrás requiere que el Distrito Escolar 6 Greeley-Evans 
evalúe a los niños cuyas destrezas del lenguaje en inglés puedan ser limitadas. Cuando la evaluación indica 
que un niño no es proficiente en inglés, ese niño puede recibir instrucción enriquecida por medio de un 
programa para el Desarrollo del Idioma Inglés (Este programa es llamado ELD-English Language Development). 
Es posible que un estudiante vaya a requerir otros servicios especializados que pueden incluir la Educación 
Especial y/o la enseñanza acelerada. Se han hecho provisiones para apoyar estas necesidades a través del 
programa de ELD y en colaboración con expertos en estas áreas del programa. 

 
El Plan para el Desarrollo del Idioma en Inglés del Distrito 6 explica el formato del programa ELD que está 
programado en todas las escuelas del distrito. Este programa les da a los alumnos instrucción enriquecida 
durante el día escolar basado en las destrezas lingüísticas e académicas particulares que necesita cada  
estudiante. El programa ELD apoya al los estudiantes en aprender el inglés y las materias académicas en inglés 
para que tengan éxito en alcanzar los mismos estándares que se exigen de todos los estudiantes. Los alumnos 
se quedan en el programa de ELD hasta que entiendan, hablen, lean y escriban inglés a su nivel de grado. En 
promedio, los alumnos se quedan en el programa por 4.4 años. Le invitamos a que pida una copia del plan del 
Distrito 6 en la escuela de su hijo(a) o que visita el link de “Curriculum” en el website del distrito 6 
(www.greeleyschools.org) para ver una copia del plan en la red. 

 
Puede pedir que su niño/a no participe en cualquier momento, o se puede negar a tener a su niño colocado en 
un programa. Puede pedir ayuda en escoger el programa. Si no selecciona un programa, su niño será 
colocado en un programa apropiado por medio del Distrito. Por favor marque uno de los siguientes: 

 
A.   Quiero que mi niño/a sea colocado en el programa del ELD que le ofrece instrucción enriquecida para 

que aprenda el inglés y también las materias académicas en inglés. 
O 

B.   No quiero que mi niño/a sea colocado en el programa de ELD que le ofrece instrucción enriquecida 
para que aprenda el inglés y también las materias académicas en inglés. Yo entiendo que el Distrito debe 
revisar su progreso cada año. 

 
Nombre del estudiante   

 
Firma del Padre/Guardián Fecha 

*********************************PARA EL USO DE LA ESCUELD******************************** Su 
niño, , es elegible para recibir instrucción enriquecida por medio de un 
programa de Adquisición del Idioma Inglés (ELD) porque él/ella ha sido identificado como: 

 
   No-capacidad en inglés El estudiante está desarrollando la capacidad de comunicar con eficacia en el 

contexto de la escula con el discurso, escuchar, la lectura y la escritura en inglés. 
 

  Capacidad limitada en inglés El estudiante se está acercando a habilidad académica en inglés. La 
capacidad de comunicar con eficacia en inglés a través de una gama de demandas apropiadas del nivel de 
grado en el contexto de la escuela continúa desarrollándose. Sin apoyo, el niño podría batallar con el 
lenguaje necesario para lograr un nivel proficiente en sus clases académicas. 

 
 

Firma del Maestro/a de ELD Fecha 
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Criteria for Re-Designation to Monitor Status (LEP to FEP)  
 

Today’s Date   Student #    

Last Name First Name    
School Grade    

 
1. Language Assessment Used and date assessed    

*Proficiency level descriptors: Bridging = 5, Reaching = 6   Circle one for each area below 
 

English Overall 
Proficiency Level: 

Level 5 
Level 6 
Other    

English Literacy 
Proficiency Level: 

Level 5 
Level 6 
Other    

 

 
 

2. Is the student achieving Benchmark scores (Proficient or Advanced) on Reading and Writing 

Assessments? Are the students State Assessment Scores satisfactory (Proficient)? Are his 

class/content grades satisfactory at the elementary level and C or above at the secondary level 

in all academic subjects?  If the response is YES, the screening team may recommend that the 

student be re-designated into a 2-year monitor status.  If the response is NO, indicate the 

class(es) or subject(s) in which the student is deficient. 

YES    NO 1. 2.    

 
3. Mark the areas of concern that affect performance in the subjects listed above. 

English Language Development   Incomplete  Assignments   

Effort   Discipline Concerns _________ Attendance _________ 

Other  (please  describe)  __________________________________________________________ 
 

4. Indicate most recent performance on other academic assessments: 
 

State 

Assessments 

(gr. 3-10) 

  DIBELS 

(gr. K-5) 

Common    

Assessments (gr. 2-12) 

 
Other 

 
Reading   

Date: 

 
 

Oral Reading 

Fluency    

Date: 

Name: 

Date: 

Results: 

Name: 

Date: 

Results: 
Writing    
Date: 

 
 

Other: 

Date: 

Name: 

Date: 

Results: 

Name: 

Date: 

Results: Math    
Date: 

 Other: 

Date: 
 

For students in grades 9-12 indicate cumulative GPA:    
 

List student’s participation in extracurricular activities:    
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Re-designation Form (Continuation) 
 

5. English Learners with Significant Cognitive Disabilities 
For English Learners that have significant cognitive disabilities: Students may be re-designated into 

FEP status, and thus into monitor status for 2 years based on their IEP language goals progress. 

Students may not meet the required state test scores or class grades to be qualified as FEP. Instead, 

students who are making adequate progress based on their IEP goals and who have reached the 

expected benchmarks can be considered for re-designation. 
 

Please indicate below the basis for re-designation. Write a summary of the accomplished IEP goals, 

and of the student’s adequate growth 
 

Summary of achieved IEP goals and student progress: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6.   Date____________________ 
Recommended for re-designation NOT recommended for re‐designation 

 
 

Building Administrator ELD Teacher 
 
 

Classroom/Literacy Teacher Counselor or ESS Teacher 



 

 

Learning Services 
 

English Language Development 
 
 
 
 

Monitor Criteria L1X/L2X Students 
This form is to be used by the CLD and or classroom teacher to monitor and document the academic 

progress of any ELL student who has been recommended for re-designation in an alternative language 

program.  The ELA teacher shall evaluate the student’s achievement during each reporting period of the 

monitor years(s). 
 

Indicate Student Status: LIX L2X 
 

At each reporting g period, attain copy of the student’s progress report and verify that the student is 

making appropriate progress in all content areas. 
 

L1X:  If the student has made appropriate progress during the year, hold an exit conference to determine 

if the student should continue in the re-designation process.  Monitor for an additional year. 

L2X:  After reviewing student progress indicate final recommendation for exit: Yes No 
 
 
 

Name ID # School Monitor Year 
 

1st   Reporting Period 
 
Making appropriate progress?    Yes 

If not, which subjects: 

 
 
Comments: 

 
 
 
 
 
Date Reviewed: 

 
 
 

No 

2nd  Reporting Period 
 
Making appropriate progress?    Yes 

If not, which subjects: 

 
 
Comments: 

 
 
 
 
 
Date Reviewed: 

 
 
 

No 

3rd Reporting Period 
 
Making appropriate progress?    Yes 

If not, which subjects: 

 
 
Comments: 

 
 
 
 
 
Date Reviewed: 

 
 
 

No 

4th Reporting Period 
 
Making appropriate progress?    Yes 

If not, which subjects: 

 
 
Comments: 

 
 
 
 
 
Date Reviewed: 

 
 
 

No 

 
 

Revised 07/17/14 
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Blank Template for Drafting Strands of MPIs GRADE:     __    _ 

 
 
 

ELD STANDARD: ___________________ _ EXAMPLE TOPIC: 
 
 
 
 
 

CONNECTION: 
 
 
 
 

EXAMPLE CONTEXT FOR LANGUAGE USE: 
 
 
 
 

COGNITIVE  FUNCTION: 

D
O

M
A

IN
: 

 _
__

__
__

__
__

_ 

Level 1 

Entering 

Level 2 

Emerging 

Level 3 

Developing 

Level 4 

Expanding 

Level 5 

Bridging 

Level 6
 - R

each
in

g 

     

  
TOPIC-RELATED  LANGUAGE: 
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